V 



DGCOMENT BESUHE 



ED 106 880 
TITLE 

INSTITOTION 

POB DRTE 
NOTE 

EDES EEICE 
DESCRIPTORS 



CS 202 120 



Reviewing Curriculum for Sexism, 
new York State Education Dept., Albany. Div. of 
Curriculum Development. 
75 
87p. 

MF-$0.76 HC-$U.43 ELDS POSTAGE 
♦Curriculum Development; Elementary Secondary 
Education; Guidelines; *Instructional Materials; ♦Sex 
DiscriminatioTi; Sex Role; *Sex Stereotypes; *Textbook 
, Bias; Textbook Sel€cj:ion 

ABSTRACT 

This publ cation is designed to assist, elementary -and 
secondary schools in strength fining instruction by identifying and 
eliminating sexual . stereotyping in educatipnal materials. The model 
illustrates some of the ways in which curriculum and i structional 
materials nay be developing sex stereotyping, offers suggestions for 
avoiding or correcting the situation, and fosters the realization 
that fuel for sex bias exists. Chapters are as follows: "Description, 
of Model," "Guidelines" for Reviewers," "Plan of Action," "The 
Language of Sexism," ''Stereotyping," "Balance vs. Imbalance," and 
"What Should Be Done about Biased Instructional Haterials." Also 
included are excerpts from the guidelines of three publishers (Ginn 
and Company; Holt; Rinehart and Winston; and Scott, Foresaan and 
Company) ^^and a bibliography. (Jll) 



ERIC 



THE UNIVERSITY OF THE STATE OF NEW^YORK 



Regents of The^ University (with iyears when terms expire) 

1981 Theodore M. Black, A.B., Litt.D., LL.D., 

Pd.D. Chancellor b - - Sands Point 

1987 Carl H. Pforzheimer, Jr.,jA.B., M,B,A,, D.C.S., 

H.H.D. Vice Chancellor Purchase \, 

1978 Alexander J. Allan, Jr.., LL.D. Litt.D. - Troy 

1980 Joseph T. King, LL.B. S^helter Island 

1981 Joseph C. Indelicato, M,D. - Brooklyn 

1979 Francis W. McGinley, B.S;, J.D., LL.D, Glens Falls 

1986 Kenneth B. Clark, A.B.-, M.S.,>h.O., LL.D,, L.H.D., Hastings on 

C.Sc. 1— Hudson 

1983 Harold E. Newcomb, B.A. Owego 

1988 Willard A. Genrich, LL.B., L.H.D. r Buffalo 

1982 Emlyn I. Griffith, A,B., J.D. - Rome 

1977 Genevieve S. Klein, B.S., M.A. ',Baysi-.r 

1981 William Jovanovich, A.B. , ^LL.'D. , Litt.D., L.H.D. Briarcliff 

Manqr 

1976 Mary Alice Kendall, B.S. ^ Irondequoit 

1984 Jorge L: Batista, B.A., J.D. Bronx 

1982 Louis E. Yavner, LL.B. New York 



President of The University and Commissioner of Education 
Ewald B. Nyquist 

Executive Deputy Commissioner of Education ' 
Gordon M. Ambach 

Deputy Commissioner for Elementary, Secondary, and "Continuing Education 
Thomas D. Sheldon 

Associate Comjnissioner for Instructional Services . 
William L. Bitner III 

* Assistant Commissioner for General Education and Curricular Services 
Vivienne N. Anderson 

Director, Division of Curr i culum Development 
Gordon E. Van Hooft 

Chief, bureau of Secondary Curriculum Development 



Chief, Bureau of Elementary Curriculum Development 
Robert H. Johnstone 



PREFACE 



The State Education Department is committed to the goal of insuring 
equal educational and employment opportunities for women. The Regents 
Position Paper, Equal Opportimity for VJomen, provides a statement of 
policy as well as specific recommendations for action to guide the schools 
of the State toward achieving that goal. Two years ago, I established a 
Task Force on Equal Opportunity for Women to advise me on methods for im- 
plementing the Position^ Paper, both in the Department and in the educa- 
tional and cultural institutions of the state, ^ Jhe-Task Force initiated 
the preparation of this publication iji-the Division of Curriculum Develop- 
ment, 

One of the major recommendations in the Position Paper is that of 
ending sexual stereotyping in the elementary and secondary schools. This 
publication^, "Reviewing Curriculum for Sexism," is designed to assist^ 

\schools in this important task. It provides a model for use in Identify- 
ing ana eliminating sexual stereotyping in educational materials. In addi- 

.tion, the preparation of this publication haf given the Department an 
o'ppon^unity for careful examination of its own materials, 

We^recommend the use of this model to the schools for the purpose of 
strengthebdng instruction by eradicating derogato/y stereotypes. In addi- 
tion, the py^ocess of review and analysis will develop greater sensitivity 
on the part ot each person who participates. 



\ 

Ewald B, Nyquist^ 
President of The University and 
Commissioner of Education 
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FOREWORD 



All of us carry stereotypes in our min^ls regarding the appropriate 
roles for males and females. These attitudes have been part of our envi- 
ronment since we were born. So much of what we have been exposed to has 
conditioned us, intentionally or unintentionally, to see things as very 
characteristic for one sex but not for the other. Since we entered school 
the subject matter content and the very words themselves have supported 
md reinforced the concepts of sex differences and the idea that certain 
behavior may be acceptab'Ie for one but not for the other* 

If we are to free ourselves from sex stereotyping, we must first 
sensitize ourselves to the fact that it exists. Only then can we take 
cognizance of ways to remove these overt or subliminal methods of bias 
indoctrination. Herein lies the purpose of this bulletin. It attempts to 
illustrate some of the ways in which curriculum and 'instructional materials 
may be fleveloping sex stereotyping. In some instances it offers sugges- 
tions for .eliminating pr correcting the situation, in others it attempts 
to make us more sensitive or at least aware that fuel for sex bias exists. 

It seems most appropriate that we take a look at our own State curric- 
ulum guides to search out examples where we have unintentionally contributed 
to ^sex stereotyping in the past. By so doing, we hope that local school 
staff will be helped by suggestions and specific examples to review their 
own local guides and to revise them^ where necessary. Equally important, 
W9 have also sought to provide 'teachers with suggestions for using exist- 
ing textbooks afid other materials in a way that will minimize any sex 
stereotypes they now contain or to use them to advantage in the teaching 
process. 

The Department is extremely grateful to Mary Kinsella, former consul- 
tant in Early Childhood, Rochester Public Schools; Margaret McCrory, World 
,.of Inquiry School, Rochester; and Helen Rice, Executive Secretary, New 
York State Association for Supervision and Curriculum Development, who 
served as reviewers of State Education Department publications. Acknowledg- 
ment must also be made to all the publishers who have aided us in this' 
project especially to Mc6raw-JjMl; Holt, Rinehart and Winston; Scott, 
Foresman and Company; and^inn and Company, who so qenerously allowed us to 
reproduce so much of^their material throughout the publication, Apprecia- 
tionjs likewise- extended to the Commissioner's Task Force on Equal Oppor- 
tunity for Women whose leadership and support make this project possible, 

Robert H, Johnstone, chief. Bureau of Elementary Curriculum ""Develop- 
ment, and Janet M, Gilbert, associate in Secondary Curriculum Development, 
were responsible for organizing and preparing the entire publication for 
press, 



VIVIENNE N,'^ANDERSON 

Assistant Commissioner for General 

Education and Curricular Services 



GORDON E, VAN HOOFT 

Director of Curriculum Development 
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DESCRIPTION OF MODEL 



Each school system has the responsibility for implementing Regents 
Position Paper 14, Equal Opportunity for Women. One section of this state- 
ment notes: 

2. a. ''Special care must be taken in elementary and 

secondary schools to' use textbooks which do not 
depict men and women in stereotyped sex roles. 
\ The content of courses must be revised, where 
necessary, to give a balanced account of wpmen's 
contributions to our civilization." 

This publication outlines the procedures used by the State Education 
Department in examining some of our own publications for sexism. It in- 
cludes examples of positive as well as biased statements, and suggests ways 
that the latter can be changed in emphasis or intent. It lists scnrces of 
help to those who will be developing curriculum ma'terials in the future. 
Tn short, it presents a model for use in reviewing curriculum for sexism. 

Only small portion of^.the selections from State publications are 
included he^re, to^ demonstrate various types of bias or sensitivity to 'bias, 
which can be fotrniPfn" curriculum guides. The total data will be filed with 
the subject specialists and their curriculum counterparts, to provide 
assistance in the revision of existing curriculum publications and in the 
preparation of future materials?. 

r 

In adapting the model to local needs, schools can profit from the ex- 
perience of the people involved in this project. Each found that she/he 
had become much more sensitive to the feelings of both sexes, with respect 
to the images produced by words and pictures. It would seem that the wider 
the participation in such a venture, the more consciousness-raising is 
accompli shed» 

'Several publishers have given permission for thereproduction , in 
whole or in part, of their guidelines. In order to provide definitions 
and examples within the text of this publication excerpts have been drawn 
from Guidelines for Equal Treatment of the Sexes ^ in Mc6/aw-Hill Book 
Company publications. 

However, to give schools other alternatives, three others are included - 
in the appendix: 

Guidelines for Improving the Image of Women in Textbooks j 

from Scott, Foresman and Company. 
Treatment' of Miyiority Groups and Women^ from Ginn and Company. 
The Treatment of Sex Roles ^ Holt, Rinehart and Winston. 

In each case, these publishing companies have indicated that the guide- 
lines can be reproduced in quantity at the local level, as long as credit 
is given to the respective publisher. 
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GUIDELINES FOR REVIEWERS 

Looking at the whole course of study 

. "sexless" in slant; not designed just for girls cop just for boys 

- by direct identification, in introductory statement ^ 

- by inuendo: use of pronouns, verbal examples, illustrations 

- by types of readings, case studies, and other studies suggested 
continuing in treatment 

- women's roles, struggle for equality, etc. - included in all 
chronological time periods, or related topics, culture studies, 
problem areas, etc. 

- no tokenism: brief examples of women who "also achieved" are 
not enough 

Analyzing its parts 

. treatment of both women and men as persons sharing humanity and 
common attributes 

- avoidance of stereotypes through literature, quotations, graphic 
^ illustrations: Do suggestions for teachers include questions 

and strategies designed to develop skill in detecting bias, 
analyzing the material in terms of its effect upon readers/ 
viewers? Are valuing activities suggested at this point? 
' ^ - balance, in showing both male and female persons in strong and 
weak roles ; 

- portrayal of both women and men as facing common decisions to be 
made, common options, common activities. (The driver in a time- 

^ rate-distance problem should net always be male!) 

portrayal of variety in role , values , lifestyle for both males 
arid females 

- avoidance of vocabulary, statements, questions, etc., which de- 
pict a "preferred role" of wife and mother, of a successful 
father concerned with "getting ahead," etc* 

- inclusion of examples of women, and men i^ literature and in 
history who have played different roles, adopted different life- 



styles 



- avoidance of\characterization of male-female relationship as 
desirable and exclusively characterized by conquering male/sex 
object roles 

Fair and comprehensive treatment of the women's movement 

- avoidance of illustrations, expressions, questions, statements, 
which mock or degrade the movement, or those ihvolved 

- inclusion of questions and skill-building strategies for stu- 
dents to deal with stereotyping in literature, quotations, and 
graphics dealing with the women's movement. 

Editorial concerns (Reference by the reviewers to the McGraw-Hill guide- 

lines and others will be helpful.) 
. Balance in female-male references ("He" does not have to precede 

"she" every time!) 
. Vocabulary — avoidance of use of qua]'*fying adjectives, nonparallel 
terms and expressions, etc. 
(These were the guidelines established for reviewers hired. by the State 
Education Department.) 
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the need is d^jtermined 



the task is defined: 
all publications, K-12, 
in ' 

» - English Language Arts 
Mathematics 

- Science 

- Social Studies 

plus (Consuiner**€ducation, 
Environmental. Education) 

the reviewers are 
selected 



the criteria are 
established 



PLAN OF ACTiO^ 

'by whom 



Womens Task Force and 
Curriculum Division 

Curriculum Division 
personnel/reviewed by 
Task Force 



teacher-consultants from 
city and suburban districts, 
K-6 and 7-12 experience 

(1) by curriculum personnel, 
with review bv Task 
Force (see p. 3,) 

(2) extrapolated by reviewers 
from (1) 



RATIONALE AND DESCRIPTION 

positive action needed to implement 
Regents Position Paper 

basic subject areas; 
manageable task; 

exemplars applicable to all other 
subject areas 



to provide sc.fiool experience at all 
grade levels 



. Reviewer's Categories 
Positive Negative 



Neutral (sexless) 
Avoidance of 

tokenism 
!\voidance of 

stereotvoes 



Boy-oriented 

Girl-oriented 

Stereotypes 

-girl/v/oman 

-boy/man 

-preferred roles 
-conquerino male 
-subordinate 
female 
Degrading of women's 
movement 
Tokenism * 
Imbalance 



use is made of the data: 



(1) curriculum personnel/ 
Task Force to publish 
the model 

(2) subject specialists/ 
curriculum personnel: 

- to consider in planning 
future publi<5ations 

- to use in work with 
school districts 
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THE LANGUAGE OF SEXISM 

Current reseftrch suggests that by middle childhood cultural expecta- ^ 
tions have been internalized by children. Language usage and vocabulary 
.are important conveyers of a society's prevailing , value system. Use of 
unequal terms for the two sexes, consistent positioning of one sex before, 
the other, labels which degrade or denigrate, even the assumption that* 
"One" is always "he," are all devices , which denote one sex as of more worth 
than another. 

It is important, therefore, that instructional materials from the 
earliest levels be written to communicate recognition and acceptance of 
the worth of both sexes. Both curriculum guides for teachers and instruc- 
tional materials for students warrant reexamination in this respect.^ In 
referring to teachers as well as to others in the educational system^ it 
is important that we communicate that these persons may be of either sex. 

Avoiding the use of the generic pronoun, "he,'^ is not easy, but is 
worth the effort and can be accomplished in such ways as the following, 
used appropriately: 

t use of the plural form 

t alternating the use of he and she 

• use of the symbol , s/he 

• alternating the us^e of he/she and she/he 

• ' alternating use of the two terms in the phrases 

"girls and boys"; *'men and women." 

xn dealing with the pronoun problem, McGraw-HilVs Guidelines offer 
these suggestions: 

Thz Engli6h languagz lack^ a gzneJUa 6ingaZaJi pKonoun 
6igyiiiying h2 oK ^ht , and thtn.z^oKZ it ha6 batn cu^tomoAy 
and g^ammaJUtaJilij ^anctiontd to nht moACJiitLnQ. pnonounii In 
Q.xpK2^6ion6 6uth 06 "one.../ie," anyone.. . .hz," and zack 
ckitd opotA ^^kU book.*' N(LvzAthzlz66 , avoid i^)hQn po^^iblQ. 
thd pKonoun^ hvn, and ku in KdioAmtt to tha kypothoXical 
poMon OK hmaniXy -en goneAat. ^ • , 

Ua/Uou^ aJUtnnativ^QM may ba ton^idoAad* . 

(1) RewoKd to oJUxninatt annatu^oAy gandoJi pronouns. 

y 

T/ie av2Aagz Ame>tccan d/Unk^ - Tha avQAjaga kmoMcm dnlnki> 
kU (ioU<^(L black. ' . blaak co^i^ee. ^ 

(21 Ro^cMt into thd piuAol. * Mo^t knoMtoM dhA.nk tk^Ui 

toiiaa black. 
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» (3) KtpZatz thz mcUaulim pHjonoun uolth^om, go a , ht oK 6hz, 
hoA OK kU, cu>.appHjopnlcutz. (U^e he okJFz and ajU vailcuUons 
6pa/j^ngly to avo^d cZumy p^^o^ej ^ 

>* * #. 

[A] kttznnatt malt and imalt expH,U6Ajon6 and Q,xamplu. 

no - 

I've, oitQjn haand ^wpoAvAj^ou I'ue o^tan hta/id 6upzn,VAJiOU 
6ay, "He '4 not th^ nA.Qht man ' 6ay,"ShQ.'6 not tht ^ght pz/uon 
ioK thQ,'job," OK "He iatk^ tha ioK tka^ob," ok "He U(tk4> tkz 
quatL{^lcation!> {^oK 6uaau^." - quatiiltatiom ^oK 6uaaU6." 

^ (5) To avoid 4eveAe pKobZom o{^ KtpoXAjtlon ok in2.pt uooKding, 

aX may ^omoXimu. fae butjto 04 e tha QdnoAit ho^ iKtoZy, but 
* to'' add, In thz pKziatz dhd a^' o^tan at> mtu^aAy In tht tzxt, 
. emphatic 6tatmznt6 to thz aisizc^t that thz mu^tuJUm pKonoim^ 
flAZ bunQ 'u6zd {^oK 6uccincXnU6 and aAz intzndzd to Kd^oA to 
both imalu and malu. 



ThoJ^a Qoidztinu. can only 6ug^u4: a ^^cw 6olution>s -to diUicuit pKoblom 
ol KQWOKding. The pKopcK' ^oliition in. any given pa66age miut dapend on 
the context and on the authoK'6 intention. VoK example, iX muld be 
wKong to piuAattze in contexts 6tKC66ing a^^ one-to-one Kelation^kip-, 
06 between teacheK and child. In 6uch cMe6, etthoA tuing the ex- 
pKC66ion he 6he ok aZtoAnating ht and 6he , a6 appKopKiate, mXl 
be acceptable. 

Guidelines fov Equal Tveatment of the Sexes.^ P. 9 
Examples from State publications: 



What does the disadvantaged youth want in life? 

^ ^A. 

Basically, he wants the same things other more fortunate 
youths seek: he wants to have the approval of the group with 
whom he associates; he wants to know about himself; he wants 
to get along with the opposite sex; he wants help in finding 
a way of life and a pattern of thinking that is satisfying 
(a philosophy of living); and perhaps most important of all 
to him at the moment, for it leads to the satisfaction of 
many other of his needs, he wants training for a career, 
whether it be a job or a profession. 

Guidelines in Teaching, the Disadvantaged^ P. 3 



Reviewer's Comment: Throughout the whole guide the difiadvantaged youth 
is referred to as "he." ' 

i 

If th'is is a pattern which cannot be avoided, then the suggestion in 
the McGraw-Hill Guidelines*, of the inclusion in the' preface of an emphatic 
statement .concerning the use of the masculine pronoun, with additional re- 
minders j would help. 



Note the use of bath male and female pronouns in the selections below: 

• • ' ^ * 



* Objectives , * . _ , Activities 

U;iderstand th'^ multiple ; Present a series of sentences to the ^ 
meanings of words class containing the word run. 

She sat motionless, watching the milk 
run across the grimy tablecloth. 
Hot water will often cause colored 
clothing to run in a washing machine. 
He had the run of the house. 
She saw a run in her stocking. 

English Language Arts: Reading Section K-22y P. 27 



The selections below illustrate that the plural can often be used 
without making the passage clumsy or incorrect grammatically: 



Understand the contributions of 
foreign languages to English. 



Encourage pupils studying foreign 
languages to comment on cognates they 
encounter in their reading or study 
in their foreign language and discuss 
with the class shades and differences 
in meaning. 

When pupils encounter words or 
phrases of .foreign origins in their 
reading., encourage them to investi^ 
gate the origin and hir-^^ry of such 
expressions rather than merely to 
determine meaning. 



English Language ^ Arts: Reading Section K^22y P, 27 



We have been building *up to another form of ";he ^division algorism. 

The children are also gaining experience in their understanding of 

the numbers actually involved. These steps are intended to aid them 
in actively thinking through the operation. This work -should be done 
with two and three digit numbers. 

Operations Basic Number Processes y P. 23 



On the same page, however, are several sentences in which the "child" 
is referred to as "he." 

In the case below, the pluraT has been used in the preceding sentence, 
and this specific sentence is intended to convey the importance of 
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"individua'lization" in instructior^. Either the pronouns referring to "child" 
may be jlternaled throughout the page; a statement concerning use of pro- 
houhs^may be adcled to theJntroductq^r^ or the wording of the sen- 
tence can be changed. ' ^ - — - ^^.^ _ 



Some^ of our children will take longer to reach this abstract 
fonr. of algorism. The building process should be continued 
as long as it is necessary for^tgach child until he demonstrates 
the understanding and ability to work with this last , highly- 
abstract form of computation. * * . 

Operations Basic Number P P. 2S 



\ 



Suggested rewording: 

The building process should be coptinued as long as necessary 
until each child demonstrates the understanding and ability 
to work with this last, highly abstract form of computation. 

An equally difficult area in whic^to provide' a balanced treatment of 
the sexes is the language related to the concept, niankind. Terms which use 
man to designate humanness create the impression that women are not included. 

In KdlzAiLncd to hmayuXg at Icxq^q., ZmQaaQZ should opvuxtz to IncMda 
ijoomdn and QihJU. TeAm tkat/tznd to zxcJtudz {^maZu should be avoido^d' 

fi . I Thd mnd man ha^ long bazn &4ed not only to danota a poMon 
0^ mid gmdoA, but cpUo gQ^neJUcjulZy to dznott humanity at 
. ^Ixvigz. To many ptoplt today, homvzA, tha mKd man hoM ba- 
CLomn 60 c£o6zly aMotiatad uUXh tht j^lut meaning [a malz 
Jiiman bting] that thzy consldoA it no longoA bn,oad enough 
to be applied to- any poMon o^ to human boJjig^ 06 a {^)hol<i. 
In ddifiXtncn to thU position, oLtoAnatcvt txpK^66ton^ 
^houtd be a6ed in' plac^ o^ man (o/i deJuvativo, con^tAactlon^ 
^ ? a6ed g^noMtcally to ^ign^ly humanity at loAgo.) ujhzmvQA 6uch 
6ub6ti^tution>i> can be made, uoithout pKoducung an auokwoAd^ ok 
aAti^iaiaZ con6tnaction. In qmu vohoJit man-uJoAd^ mu6t be 
06 ed, spatial aHont^ should be madt to e*t6uAe that platuJiU 
and othoA deacce6 maka axpticAJ: that 6uch KdioAoncu Inclxida 
mmzn . 

* « 

HvCz oAd 6om^ po66iblQ. 6ub6titwUon4> ion, man- mnj^ : 

no . ' £/e6 

■ " • « I- ■ 

u\anlund humanity, human betng6, human Kaco., 

paopld 

pnJmiti\)t man ^ pHtmitiv^ people. oK<piioplu; 

pHimitiv2, human b^ng6; 
- , ptcmttcue men and voomo^n 



no 

1^ a man dkovo. 50 mlit6 at 
60-mph~ — - 

tfie bz6t man ioh. tkt /pfa 
mamadt 



manpMQA 

> 

g/iow to manhood --^ 

Guidelines for 
Examples from State publications: 



How does man protect himself and" 
his property from damage by 
thunderstorm activity? 

* Seienoe 7j8j9. 



human aokiovmant^ 

a peMon [ok cOUveA]^ dAovz 50 ^ 
mlZoM at 60 mph. . . 

thz b(i6t pQMon (oi cdndlHatz']- i^v^- — 
thz job 

•4' 

oAtLilalaZ, ^yyvthoJxt, manu^actuAQ^di 
aon^stnuctzd, human ohIqIyi 

human pavzA, human tnoAQij} u)on,kQM,, 
mnkioKtt 

g/io(jo to aduJUhood; Q^ow to manhood oK 
mmanhood 

Equal Tveatment of the Sexes. Pp*7-8 



Recognition of lightning as being an 
electrical phenomenon is basic when 
one considers the protection of life 
and property' from lightning. 

Block H. P. 51 . . 



Possible correction: How can people protect themselves and their property 

from damage by thunderstorm activity? 



After the students have read appropriate and related : "-*-erary > 
selections, have them write compositions comparing or contrasting 
two selections. Some students will want to establish their own 
basis for comparing or contrasting; other students may use 
suggested topics , such as 

How do the two autriors differ in their view of man? 
How are the two selections similar in their approach 
to man versus environment? 

'Englisji Language Arts: Composition K-12j P. 79 



fhe term humanity can be substituted. However, an appropriate 
alternative might be to propose a preliminary discussion of the use of mn 
for humanity o r human beings . Time should given for expressions of feel- 
ings concerning this usage. 
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Invite a businessman or member of a local civic organization 
(Kiwanis, P.T.A. , Elks, Moose, Boy's Club, Lions, etc,) to 
talk about ways businessmen assume the responsibility of 
working together for the betterment of the community. 

Respect for Rules and Lcao^ P. 48 



The solution here should be obvious* 'business person" is an accept- 
able term. In addition, a more balanced representation of civic organiza- 
tions might include Business Professional Women, League of Women Voters, 
Zonta International, and-^otTTers . • " 

Another problem is the word which has man as a suffix, but may relate 
equally to women ♦ 

OacupationaZ tznm tndLnQ in man 6houid bz ^zpZaazd 
\Mhtn(i\)2A po66yibZz by tanm that tan incJlxxda mmb^M 
. QjjthoA 4 ex uniU6\J:hQ.y Kz{^eA to a pa/vUcaZa/i pz/uon. 



r 



no 

aong^U6man 

bu6yim^6man 
{^ln.man 

AMixMntt man 

6tatQySman 

thaJjiman 



tamojuman 
ioKman 



mmboA 0|J CongKZ^^, ^zpKUzntatLvo. • 
{but Cong^z66man Koah and Cong^Q^^- 
mman Hottzman] 

biioyinz66 zxzcutivz; faa6/cne64 managoA 
{^Vid ilght2A 

moAJL ca/uUeA, Zztt2A cjo/oviQA^ 

6aZz6 Hzp^e^zyvtativQ., 6aJiup2Mon, , 
6aZ2^ cZoAk 

in^u/tancz agznt 

ttadoA, pubttc 32Avant 

tht p2Mon6 pKUidUnQ at [oK akaOUng) 
a mQ.2tthg; tht p^uidtng oif^itQA; 
tka ckaOi; hzad; PzadoA; coordinator; 
moddAotor 

tojmvia opoAotoK 

6upeAVAJiOH!^ 



*In this case, the change in wording may present an incorrect 
picture. In many business organizations, the employment grades, 
"foreman" and "supervisor" are quite different, both as to level 
of responsibility and to tasks to be performed. 
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Language, that a64ame6 aU, K^tadoM oAt matt should be avoidtd. 
ijou and ijouA you and tjouA ^pou^z 

i<kzn ijou 6hav2,' in Ihd moaning i^hzn you bH,u6k youA tzoXh [on. 

wa^h up] In thz mon^ning- 

Guidelines for Equal Treatment of the Sexes y P. 9 

lUz language iu>zd to du-ignatz .and dn^cAit^Q {^malu and malu should 
tA2.at tiia 4exe6 equally. 

FoAoltzl language 6houZd be a6ed (^o/i womzn and men- ^ 

the, men and th^ ladldi^ ^ thz men and thz mmnn 

thd Zadlu and tkz gtnXlman 
thd gVdU and thz boy6 

man and wl{^i husband and wl^t 

Notz that lady and g^ntlman , \^)^^ and husband , and mothoA and 
iathoJi oACWbi mn^db.. iMZu should be 04 ed ioK mmdn only whtn 
men o/te bexng n,2.iWizd to a>s gzvvtlmtn .^ SimUMJily, mmdn 6houM 
be taJULdd wtvU and mothnu only whzn men oAe KtinAAtd to as hujband^ 
utid iathoAT. Ecfee a maXa ^hoppoJi, a mman In a gKotoAy ^toKd 6houXd 
be caXX:Zd a austome/t , not a hou^mljo. * 

Another' case of parallelism is concerned with form of address- 
Women 6houid be Iddntlilad by thoAA om namu (e.g., IndJjia 
Gandhi]. Thty should not be Ktivoitd to In teAm 0^ th(UA 
Kolu a^ \j0li2,, motheA, 64AtQA, oK -daa^htoA uYitU6 it aj^ In 
thU2, n,otU that thty aAt ^IgYiiiltant In context. UoK should 
thzy be IdtYvtiilzd In toAm o{^ thaOi moAltal K^lation^hlp^ 
Qandixl] unle^6 tka> bnZo,^ ^om i6 ^tytUttcxitly. mon^o, 
tonvdYHdnt [than, 6ay VnJjnz ULnUtoA Gandhi] on. i^ paJjidd 
up mXh 6lmllaA >^e({eA.ence6 to mm. 

A mman should be Ktivoitd to by nma In thd 6am^ way that 
a man a. Both should be aMdd by thtuA iuil nasnu, by 
^iAst on. Za^t name ovity, on. by txtZz. 

no £^ 
Bobby TUgg6 and BiUtc Jean Bobby ZLgg6 and BiZllz 3zan King 



13 



no 



Biltct Jean and Rigg6 
Ai/L6. King and Rtgg^ 



MAi. MexA and Mo^ht Vayan 



Bitilz Jean and Bobby 
Xing and Rigg6 

AU* tCLng [bzcaiuz 6hz p^^ieM 
) and H/ir^Zigg6 

Golda l\(UA and Ho6hz Vayan on. 
1\<UA and Vk. Vayan 



Unmcu^oAy- /iz^QAzncz to on. (^J^npha6i^ on a mman'6 ma/iUjoZ 6tcitm 
6houJid be avoidzd. WheXlioA ma/iAizd on. not, a mman may be Kzl^dAAzd to by' 
thz name by wivich 6fie choo6U to be kyioion, i^hzthoJi hoA namz >c6 hoji on^Qinat 
namz on, hoJi moA/iizd namz. 

WhznzvzA po66ibZz, a tznm 6houZd be a6ed that in(iZadz6 bo^ 4exe6. 
Unnzcz^^oAy Kz^zn^zntU to gzndoA should be avotdzd. 



no 



CoiZzgz boy6 and co-zds 



yzA> 

studzwU 



Jn^o^oA 06 po66ibZz, job titZzM 6houZd bz non^zxJj^t, Vt^^zAznt nomzn- 
clatuAz 6koLUd not bz uszd ioK thz 6amz Job dzpznding on lohztiiZA it i^ hzZd 
*by a malz on. by a imalz. 



no 



stmand on. pu/uzA on. 6tewa/idz^6 
. poticzman and poZicmoman 
maiA and hoMzboy 



yz/i 

^tighX attzndant 

PoZa.cz oiiiczn. 

how!>z on. oiiicz cZzanzA) 
6ZAvant 



ViiiQAzvvt. pnonoun6 6houZd not bz Zlnkzd wiJk czJitciin voonk on. occupations on 
thz assumption that thz mn.kzA is always {on. usuaZJiy] izmaZz on. maJLz. 
Jnstzad zithzA pZuAotizz on. usz hz on. shz and shz on. hz . 



no 



thz conTmzA on. shoppzA. . .shz 

thz szcn.ztoAy. . .shz 

thz bn.zadiJOinnzA. . .hU zoAntngS 



yzs 

consumzA on. shoppzM. . .thzy 

s zcnzta/iiz^ . . . thzy 

thz bn.zaduoinn2A. . .htfi on. hzA 
zoAnings on. bn.zadwinnzHS . . . 
thziA zaAnZngS 



Guidelines for Equal Treatment of the Sexes j 

P. 10-11 
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Examples from State publications: 



Invite a local lawyer to address the class. Ask him to describe 
- the selection of a jury and state the reasons v/hy the selection 
is made in that particular manner. Then have him explain the 
directions given to the members -jof the jury before the session 
begins."^ Ask him to state the oath required of each witness 
before he gives testimony and describe its significance. In addi- 
tion, have him describe the manner in which each of the lawyers 
questions a witness, his motives for his manner and line of 
questioning and the reason why the present court system allows 
both the prosecuting and the defending attorneys an opportunity 
to question each witness. Then have him describe the opening 
and closing statements made by each of the attorneys and th^ir 
relative positions in the case. 

P. 35 



Ask the school nurse to explain the use and purpose of an audi- 
ometer — an instrument designed to measure the subject's ability 
to hear sounds of various frequencies in each of his ears. If 
possible, have her teach the students how to conduct ''sweep 
tests" and then let them measure each other *s acuity of hearing. 

P. 50 

English Language Arts: Listening and Speaking 
' I 

These can easily be changed in line with the suggestions above. 
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STEREOTYPING 



Some sociologists have credited Walter Lippmann with the concept of 
stereotype. As a journalist, he was familiar with the process whereby a 
stereotype plate could reproduce a number of like copies. He used this 
term to describe the human tendency to see individuals or situations in 
the light of notions formed by previous experiences. 

Even earlier in his writing career, Lippmann had described a situation 
under which many stereotypes v/ere formed. 

"From the economic and spiritual subjection of his 
mother the chili forms its ideal of the relations 
of men and women. We speak about the influence of 
the parents. It is deeper than most of us realize. 
The child is influenced by its parents, but not only 
for good, as sentimentalists seem to imagine. A boy 
may absorb all the admirable qualities of his father, 
but he is just as capable of absot^bing his father's 
contempt for v/oman's mind, his father's capacity for 
playing the little tyrant, and his father's bad economic 
habit5>. The girl learns to obey, to wait on the lordly 
male, to feel unimportant in human affairs, to hold on 
with unremitting force to the privileges that sex gives 
her. And out of it all we get the people of today.-." 

Lippmann, Drift and Mastery, Pp. 228-229 

Many stereotypes formed at home are unwittingly reinforced by. class- 
room experiences; other new ones are created. It is particularly important, 
therefore, to examine all learning materials foMndications of stereo- 
typing devices. 

Even more important, perhaps, is to look for ways that the very 
stereotypes which exist in texts and curriculum materials can be used to^ 
advantage, to teach students to look beyond the irrational image upon which 
so many faulty judgments are based. 
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Examples from State publications: 

The stereotype is often created by the picture: 



The associative law of addition need not be expressed 
to primary children as a verbal definition. Perhcos a series 
of concrete examples would serve as a better method for imparting 
understanding. The set ,of objects might consist of a set of three 
boys, -another set of two girls, and a final set consisting of a 
boy and a girl, who are not in .the other sets. 




Opevations, Basic IlumheT 
Processes, P. 7 ■ 



In commenting on this illustration, the reviewer noted that it was out 
of date, but in addition, it tends to create a stereotype of girls, as pre- 
occupied with appearance. (A class discussion of this picture might bring 
adverse male reactions to the impression created of boys also!) 
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Some other illustrations which tend to reflect a derogatory stereo- 
type of women: 



UNDERSTANDINGS 

DO SO-CALL'ED HEALTH 
SPAS, REDUCING SALONS, 
AND SLIMMING CLINICS 
SERVE CONSUMERS WELL? 




"iT MAY NOT TAKE ANY 
i*OUNDS OFF BUT IT WILL 
BE GOOD FOR SOME NIGHTS 
OUT WITH THE GIRLS." 



SUGGESTED PUPIL AND 
TEACHER ACTIVITIES 



SOURCE 



Bectuty' Products and the Consmer, P. 58 



(This is one of 3 illustrations in the guide 
of individuals with weight problems, all 
of which were female.) 
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stereotypes are equally often conveyed by prose passages: 

Womm and mzn should fae tKzatzd u)Uh tke^ 6amz Kupzct, digyiUy, and 
toAioiibnu^. NiuXhoA should 6e tAlviatizzd ok ^toAzotypo^d, ect^ieA 
in tzxt OK in fZtiUiAation6. Womzn 6houtd not fae duc/Ubzd by 
physical atXAibiitu u)hzn mzn a/iz bzing ducAibzd by mzntaZ aWUbutU 
OK pkoiu^ional position. In6tzad, both 6zxu 6houZd fae dzalt voith 
in thz 6amz toAm. Rz{^zAznc,e>6 to a man' 6 oK a vooman^^ appzoAanc.z, 
choAm, OK inttvLtion 6houZd fae avoidzd vohzn iAAzlzva:xt. 



HznKy HoAAu i6 a 6hAewd lawyzA and Thz HaKKi6z6 a/iz an att/iaativz 
iiu i^i{^z Ann iM a 6tAA.king bKanzttz. couplz. Hzn/iy i^ a hand!>omz 

blondz and Ann x6 a 6t/UIUng bna- 

nzXtz. 



In dzj>cAiption6 o^ mmzn, a pat/ionizing ok giAZ-voatching tonz 6houZd be 
avoidzd, 06 6hotM 6zxaaJi innuzndou , joku, andpun^. Examplz^ o{^ 
pKacXitu to be avoidzd: ^ocjuubing on physical appzoAancz {a buxom^blohdz) . 
iuing 6pzcA.al imalz-gzndzK mnd ionm {poztU6, aviathix, LuhzAzttz] , 
tKzating mmzn om ^,zx objzct^ ok poKtKaying thz typical uooman cis uozak, 
heZple^6, OK hy^tzKiaat; making ujomzn iiguKZM oi ^an ok objzctis o^ 
btoKn and t/izaXing thzin i^6uz^ 06 humoKou6 ok unimpoKtant. 

Examples o^ 6tzAzotypu to fae avoidzd: 6C.attzKbKainzd izmalz^^KagiZz 
^tou)ZA, goddU6 on a pzdz6taZ, cxUty go66ip, hznpzcking 6hAQW, apKon- 
moKing mothz/i, ^Ku^tKotzd ^pin^tzA, ZadylLkz tittlz gint. Joku aJt 
mmzn'^ expense— 4ac/i om thz vooman d/UvzA oK nagging mothzA-in-Zavo 
cZicku--aAz to bz avoidzd. 



no 



yu 



Thz HoAAli^QA oAz highly Jiz^pzctzd 
in thzJji iizldj!^. Ann iM an at- 
tomptUhzd mMician and HznAy i6, . 
a 6hAQWd lauoyzK. 



Thz HahAUZJSi oAz an i>vtzAz^ting 
couplz. HznAy i^ a 6hAzwd lai^yzA 
and Ann iA vzAy acXivz in aommuviity 

i oK chuAcJl 0K_ CAVid) af^^OAA^ . 



no 



yu 



thz ^oiA 6zx; thz wzakzK ^zx 



'^omzn 



thz dUtai{^ 6idz 



thz fjZjnalz 6idz oK tinz 



thz QihJU OK thz iadizM [vohzn 
axiult ^zwaZz^ aAz mzant) 



thz voomzn 



QiAl , 06 in: l^lt havz my gviZ 
thztk that. 



1*11 havz my ^zcAZtaAy [oK my 
a66l!>tant) ahzck that. [Ok wbz 
thz pzMon'6 namz.] 
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no 



laxly u^zd cub 



kdZj; the, bail and chain 
{^malt-QzndoA m^d ionm, -6ac/i 

/ ^ 

{^malz-gmdoA on, diminutive iwn.d 
{^onm, ^uck 06 6u^fin.agQXte , 
g&^cAette , aviaX/Ux . 

tibboA [a pivt-doi^in) 

mtojt Ljomg thing 

co-ed (06 a noun] 



lauoyoA (A uooman may be identified 
6 imply tlfiAough thu choice o{^pKo- 
nouYU^y oJb in: the Imyen, made 
hen. jSimmation to the ju/iy . T/iy to 
avoid gendoA mdif^ie/U obtogetheA. 
When you mu6t jfnodify , ii^e iA)oman on, 
{iQjmale , 06 ^n: a cou/ue on mmen 
mjXoA^, on,^ the aJjiLine'^ jiMt 
demote pilot T] ~~J 



aijithon. , poet , Jeu? 

6uUnM,gi^t, us hen, aviaton. [on, 
pilot) 

fjOminlst; ILbeAotioni^t 
Lfoung jjQoman; giAl 
student 



{Note} Logically, co-ed should n^efen to 
any student at a co- educational college 
on. unlven^ity. Since it doe^ not, it ts 
a ^exyist tenxn. ] 



hou6mi{^e 



hom maken, fon. a peMon u)ho mn,\is at 
iwme, on. n^ephmse ujith a mon.e pn^ecise 
on. mon.e inclusive te/m 



The 6ound of the dAiULng di^tuuM The ^ound of the cJtUUng dlstixnbed 
the housmivzs in the neighborhood evenyone iA)ithin eaA6hot ion. every- 
one in the neighbonhood] 

HouJsmiveM cuie feeling the pinch Con^umeM [cxx^tomeAS on, ^hoppoM) 

of highoA pnlce^ oA^ fueling the pinch of higher prices 



coAeoA ginl or careeA mman 



name the mman^6 profe^6ion: 
attorney Ellen StriUh : Maria Sanchez , 
a journatut or editor or doctor or 
imyoA or agent. 
Guidelines for Equal Treatment of the Sexe6, Pp. 4-6 
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Cartoons and other visuals which may be blatantly sexist may be very 
useful in teaching sensitivity. - A reviewer of Teaching Ahoiit Basic Legal 
Concepts in the Junior High School identified the cartoon on Dage 30 of 
that publication as conveying the "stupid woman" stereotyoe. Because the 
copyright holder is unable to make that cartoon available for reprint in 
this publication, a substitute is offered below. 

Questions and 'strategies such as role playing, can be used to elicit , 
feelings of girls to this type of representation. Boys can present 
alternative cartoons which they find degrading to them. 

Y 

It is interesting to note that the message of the 1919 cartoon below 
has been repeated in some recent material concerning women's entrance into 
careers formerly considered male-oriented. ' 




Caption: 

^^Offioial (to applicant for post as policewoman). 'AND imAT WOULD YOU 
DO IN THE EVENT OF A STREET ACCIDENT?* 
''Applicant. 'OH, I SHOULDr~-ER— CALL A POLICE^^. ' 

(From Punchy or the London Charivari^ January 22, 1919, p, 66.) 




Examples from State publications: 



Find the topic sentence Present a simple paragraph as the 

in a paragraph following: 

Mme.Loisel was a pretty but silly 
woman • She was unhappy because 
she could not afford fine clothes 
She was wretched because she did 
not own the jewels she thought 
would enhance her beauty. 
Have the students draw a line under 
the ^sentence which gives the main 
idea. Repeat this exercise using 
paragraphs where the topic sentence 
c comes in the middle and at the end. 

Elicit the fact that the topic sen- 
tence gives the main idea.^of the 
paragraph and can come anywhere in 
the paragraph. 



English Language kvts: Reading Section P. 40 



The paragraph is a quote from de Mauppesant's The Necklace . There- ^ 
fore the teacher is faced with the alternative of finding another passage 
equally suited to her/his teaching objectives, or of dealing in class with 
the attitudes conveyed by the derogatory words about Madame Loisel. To 
remove all derogatory statements is to remove realism. This becomes a case 
for balance in the total curriculum picture, or for strategies which permit 
students to reflect sensitivity. 

The same is true with the illustration drawn from The Legend of Sleepy 
Hollow. Ichabod Crane is not a desirable image for men. 



Use punctuation as an aid Draw students' attention to a highly 

to comprehension . punctuated sentence in their reading 

/ such as: 

^ Ichabod, who had no relish for 

this strange midnight companion, ^. 
and he betSought hims(elf-of ^the 
adventin?e of Brom Bones with the 
Galloping Hessi§n, noU quickened 
his stee.d, in hopes of leaving hiir 
»behind. (Material adapted from 
The Legend of Sleepy Hollow). 

Discuss the meaning of this sentence . 

with and without punctuation marks. 

•J 

English Language Arts: Reading Section K'-12^ P. 41 
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Given a real life situation, or one portrayed in a televisian-!jdrama 
? sucb 2s Alt- In Th$ Family ^ the student can analyze' the type of 
obstacle which is impeding change, and can .suggest ways that the 
obstacle can be circumvented. • * • 

Teaching About Basic Le^al Concepts in the Senior High School 

Module 3 J P. 55 



All In 'The Family is often condemned, for it's use of the * 
stereotype of the bigot, in Archie Bunker. Manymen probably 
resent him as a male image. Women equally resent the stereo- 
type of the stupid woman,, as portrayed by Edith.' A teacher 
should consider these feeljngs before using such portrayals 
in class. 



Note the effect of th'e illustration upon exercise 1.102, below. 
Although the reference in the probVem is sexless, the average student would 
probably see it in terms of relating to females. 



The problem wh'ich follows' 
addressed to both. . 



(number 1103) however, is balanced and 




fl02 

1102* Ask each pupil to draw two simple outline figures exactly alike. 
Use a rectangle one inch by two inches for the body. Draw around a penny 
to represent the head. Make, the arms and legs exactly the same length 
and thickness. ' 

Now draw heavy vertical lines on the costume of the first figure. 
Draw heavy horizontal lines on the costume of the second figure. Notice 
how the vertical lines give the first figure the illusion of greater 
?na^ ^ and slenderness than the second figure. Relate this to the'choos- 
ing of clothes that are appropriate for the body build. 

1103 _ From catalogs or other sources make two identical carbon paper 
tracings of a boy or girl. On one figure, color the clothes a neutral 
color or black but use bright colors for the other. Decide which appears 
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the more tall and slender and which is more suitable and attractive for 
the particular f ignore that was used. 

Brightrcolored clothes properly chosen make thin children look heavier 
and plumper. Dark or neutral colored clothes help make chubby figures 
look ^taller and slimmer. 

General Saienoe Handbookj Part ly Pp. 36-37 - 



A ^onm 0^ 6t2Azotyp2, ^ that Q.xpKU6ion iA'hlch (iia66l^lzd mmtn om 
dzpzndznt.^ ^ 

Tk0 Aj^ ddQKOjiiYiQ to voormn. ^ 

Women should fae Spoken o(J cu pa/iticipant6 in thz action, not^o^ 
po-6-6e4-6^on6 o^J thz mzn. Tqam 6uck piomoA, ^oAmaAy and - 
62ttl&i should not fae u6^d o:, thovupih thzy applLzd onZy to aduJU 
nialu. 



thm 



PiomeM movQ.d Wut, taking VionzoA, f^asnltiu mov^d Wut. 

th(UA and dkitdAtn voWi ^ ' 



r 



ViomzA man and mman [on, pionaoji 
couplOi ] movzd WoJit, tafUng ,th(UK 



Women 6houZd not fae ponX/iayad om httding maiz pMmu6ion in ond^ 
to act OK to txQAdUt nights (except, o{^ 'couA^z-, {^on. kutoniaaZ 
' • OK factual aacuAacy] . ' ^ 

no * ' * HS^ 

Jim fjJtlS6 attorn iiU wi^o. to Judy W2a^6 u)oKkj^ pa^t-tim^. - 

mnk poAt-tAjnu. 

Men oAe otso ^dffa/ects 0|J dtgKoding ^toAdotypu vohick imply that oil mm 
^uii2A'{^Kom ccAtain common ^aiZLng6. Thut idza6 o/ie o^tcn conveyed in 
. ca/itpon6 06 WQ$Ji U6 iA)nUM2,n p'osiagu . ' 

In ducJiiptions men, oApcciaJiZy men in the home, KcioAcncu to 
genoAot ineptnu^ 6houhi fae avoided. Men should not fae, cho/iactenized 
06 dependent on w?omen ^ok meaJU, ok clumy in household maintenance, 
OK (£6 ^ootuh in 6eZ^-caAe. ' ^ 

To be avoided: cha/iact^Aization^ that 6t/ie66 men '4 dependence on 
women ^oK advice -vn u)hat to man and u)hat to eat, inabitUy o^ men 
to caAe ^J^oK thomoXvu in time6 o^ illne66, and ihen o6 objects o^ 
({an [the henpecked husband). 

" Guidelines for Equal 'Treatment of^ the Sexes y Pp* 6--7 
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Examples from^ State publications: 

Note the number of stereo'types and misrepresentations included in this 
exercise. 

MAINTAIN UNITY AND COHERENCE Review unity and . coherence by present- 
^ Use processes of .organization ing a scrambled sequence, such as: 

- The Centennial Exposition was an in- 
dex to the status of American v/omen. 
Men's work represented United States 
and many foreign nations and filled 
over 150 buildings. 

In 1876 Pennsylvania laws dictated 
that only a spins;ter such as Susan 
B. Anthony could sign a lease for the 
summer headquarters of the Associa- 
' tion. ^ 

* * • 

The final irony was that William Dean 
Howells reported *in the Atlantic 
Monthly that the Woman's Building v;as 
the dustiest building at the fair. 

• * 

Frontier women and their sisters from 
the former Confederacy exhibited^ 
" ' , ^"^ ' little, Respite efforts in each state 

and territory. 

Women had one modest building, it 
showed products for and by females. 

The suffragists tried to set up^a 
clartior at the dedication of the ex- 
position; press and public virtually 
ignored them. 

Men exhibited such novelties as the 
Bell telephone, Westinghouse airbrake 
and the Hoe rotary pres^. 

The Woman's Building v;as largely the 
tour de force of a single , prominent , 
Philadelphia woman, Mrs. E. D. 
Gillespie. 

They celebrated 100 years of indepen- 
dence at the -fair. 

Virtually excluded from the building, 
as too militant and unladylike, were 
displays proposed by the National 
Woman's Suffrage Association. 
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Have the students do the follov/ing: 

Decide on the main idea being pre- 
sented. 

Organize the items into appropriate 
c tegories . 

Arrange the sentences in each cate- 
gory into the most effective order. 
Write a concise paragraph, using 
substitution and order. 

English Language Arts: Composition Section^ K-12y P. 74 



-Teachers should look for material which is not degrading to the woman's 
movement to provide this type of exercise. 
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BALANCE VS. IMBALANCE 



History as it has happened has included an equal amount of experience 
in living for men and women • History, as it is recorded, tends to empha- 
size those events in which male experience predominated, particularly 
where military and political events are highlighted. 

If a girl is to have learning experiences which develop a positive 
attitude of self-worth, she must see other females as having power, making 
significant contributions, sharing in the joys or sorrows of the events of 
past and present. In order to develop concepts of the equal worth of both 
sexes, boys also must experience this kind 6f curriculum. 

Balance is not exclusively a desirable characteristic of social stu- 
dies programs. All areas of communication, intluding language arts, read- 
ina an)!l literature, films, pictures, even the posters in the school corri- 
dorr=^Qll are vehicles for portraying equality or inequality of the sexes. 
Accordingly, our examples from State publication are drawn from the four 
major subject areas reviewed for this publication. 

Women 6kouid be .^ecogn^zed ^o/i thoJji own ac/zxeuemen^ . IntoJUiiQayvt, 
dcvUng, md innovcutivt mmzn, both In kutoAy and fiction, ^houXd fae 
):^ovid2,d as ^oZ^-modeJU ^OK qV*JU, and Zo^ado/U in tha ^ight ioK 
a;omen'-6 nlQivU 6houZd fae honoKtd and Kuptc;ttd, not mockad oK Igno^ad. 

' Sonttanu men 6hoiM be 6hom om qtUoX and pas^ivo,, oK f^aoAivJi and 
Ajidzdisivz, on, iiJtogicaZ and ^cmmotu^e. SmiZa/iZy, u)omQ,n ^houZd 
^omeXimu be 6hom OM tougk, aggKz66ivQ., and Inj^an^Ajtiva, StoAdo- 
zypu 0^ thd ZogicaZ, ofajectcue mix£e and thz motionaZ, 4afajec^ue 
^maZd oAn to be avoido^d. In dz6c/UptLon6, tht ma/vtoJi, bnwJoA, 
on, mom ^mau^iat ptuon should bz a mman on. gvdt 06 o^to^n 06 
a man on. boy. In lUMtAoJxon^, thz taltoA, hzavio/i, ^tAongoA, oK 
moxz ac^vn pzMon should not aiway6 be moCe, upatiLaZJUj i^ihan ckiZd- 
Ktn a/Lz \ponXnjayQd. 

Guidelines fov Equal Treatment of the Sexes ^ 
Pp. 4,7 

In looking at mathematics and science materials, particularly at the 
secondary scnool level, an ''affirmative action" rather than an equal 
opportunity stance may be desirable. Each has traditionally been seen as 
more attractive to males, if not stereotyped as "more within male than 
female competence*" Consequently, tests and learning materials must now 
present a positive image, of both mathematics and science as areas in 
which girls can also excel, and in which there are employment opportunities 
for women as well as men* 

Generally speaking, the higher the grade level, the more male oriented 
the State mathematics publications have tended to be. Girls* names show 
up in publications, but frequently in rather passive situations; as has 
been true in mathematics materials in the past, Mary continues to be a 
different age from her male fellow student and the pupil must apply alge- 
braic processes to discover their ages. 
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Examples from State publications: 



the difference in the ages of Paul and Mary is 7 years, and 

Mary is the older. If Paul's age is represented bv a variable 
such as p, then Mary's age may be represented by p + 7, If the 
variable is used to r ^resent Mary's age, then Paul's age ipay be 
represented by m - 7 

An Experimental Cour$e in Mathematics for the Ninth Year^ 
Units 5y 6 and 7. V. 117 



In the same publication, the two problems below may provide different 
phases in skill development, but to the female student they both convey the 
same distorted picture concerning male predominance in the world of invest- 
ments. On the preceding page»however, there is an investment problem in 
which the phrase, "A person invefists money" is used. 

The reviewer who identified these examples noted that oh four pages, 
with a^ total of 16 problems, 8 had references to male participants. None , 
contained female references. 



* A man has invested $8000 at 7% and he has the op portunity to 
.T.ake further investment at 5.5% . He i£ trying to determine how 
much he must invest at 5.5% to give him an annual ^eturn of 6% 
on both investments . Answer the following . 
Ta) If y is used to represent the amount invested at 

5.5%, express the total amount invested in terms 

of y. 

Answer : 8000 + y 

(b) Calculate the amount that must be invested at 5.5% 
to give an annual return of 6% on the total invest- 
ment. Check* 

Answer : X = amount invested at 5.5% 

(0.07) (8000) + (0.055 (y) = (0.06) (8000 + y) 

(y) = 16,000 

He must invest $16,000 at 5.5% 
Check: (0.07) (8000) + (0.055) (16000 = (0.06) 
(24000), true 



A man has two investments that total $15,000 . The annual 
interest on one investment at 4% is $330 more than the^ interest 
on the other at 5%^. Answer the following . 
Ta) What is the relationship between the interest earned 
cn the first investment at 4% (I^) and the interest 
earned on the second investment at 5% (l2^^ 

Answer: I, = I^ + $330 



30 



37 



(b) Calculate the amount invested at each rate. 



Check- 

Answer: x = amount invested at 4? 



15,000 X = amount invested at 5% 
(0.04) (x) = (0.05) (15,000 - x) + 330 
X = 12,000 
15,000 - X = 3,000 
He invested $12,000 at 4% and $3,000 at 5% 
Check: (12,000) (0.04) = (3000) + 330,00 true 

An Experimental Course in Mathematics for the 9th Year^ 
Units 5, 6, and 7, P. 147 



Problems with an action setting are frequently boy-oriented. In the 
example below, three pages are devoted to the baseball career of John 
Perkins. 

In updating or revising the problems posed, teachers could substitute 
a female Little Leaguer in some of the examples, or could use data related 
to another sport, which has more balanced participation. 



Interpreting Unit Pictographs and Labeled Bar Graphs 

Display graphs a and b in classroom. 

Ask a pupil to read the title, the captions and the 
keys on both graphs ; have the pupil tell what information 
he would expect to find in each graph. Discuss whether the 
titles could be shortened in any way. 

I 95 S Base ball fiecord oF Hits and Walks For John Perkins 

HOMEaUNS{HR) OOO 

TRIPLf S {3B) 0 

DOUBLES {2B) ©©0©©© 

SINGL€S (IB) ©©©©©©@@©©©©©©©©©© 
WALKS (BB) ©@©©©©©©©©©0 
Each symbol repres6nts one 
a 

1956 Basebdll Record oF/Y/'/s and Wa/h For John Perkins 

HOMERUNS{HR) 

TftlPLfS (3B) " » 

OOUBLfS (2B) ^^"^^"6 

SIN6LCS { I B) ^^^m^mB^am^^mm^mmmmmmmmmmm la 

WALKS (BB) ■■i"^^^"""^— "-i^ii 



Graphs and Statistics^ P. IS 
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/956 Bdseba// Record of Hih and Walks for John Perkins 

HOMERUNS O d- 

TRIPLES d 

DOU&LCS O- O O 

SINGLES OOOOOOOOO 

WALKS O O O O © © 

Each S(/mbo/ represenh hjo 



Display the scale pictograph shown here and the unit 
pictograph from activity 11. Ask the pupils to compare titles 
and captions of the two graphs. 

To illustrate the importance of noting the scale used 
before reading a graphs discuss whether t^e two graphs show 
identical information. Have a pupil explain what each symbol 
on the scale pictograph represents. The class should then count 
the symbols for each item and tell what magnitude they represent. 

To give practive in reading the scale , remove the unit 
pictograph from view of the class, and ask for comparisons such as: 

# How many more symbols are there for singles than 
for walks? 

# If each symbol stands for 2, how many more singles were 
there than walks? 

# How many fewer triples were hit than home runs? 
To read and combine items, consider such questions as: 

# How many hits did John have? 

# How many times did he get on base? ^ 
m How many more times did John get on base by hitting 

than by walking? 

Graphs and Statistics ^ P. 15^ 17 



Elementary jnathematics publications on the other hand, more frequently 
include both male and female names in a proDlem. Addition and subtraction 
exercises frequently allude to girls and boys playing together. 



Combine and separate sets of physical objects. 

Create simple word problems that are suggested with grouping 

of physical materials and pictorial izat ions. 

Develop understanding of "larger than," "smaller than," 

"more than," less than," etc. 

Encourage the creation and use of patterns with objects and 
pictorializations . 

Introduce the use of direct number sentences in adding 

and subtracting with answers less than 10. 

A direct number sentence shows the operation to be used. 



32 

39 



Introduce the use of direct number sentences in 
adding and subtracting with answers less than 10. 
A direct number sentence shows the operation to 
be used* 

Example 

Tom has 3 rockets and Sue has 5 rockets. 
V/hen they play together with ail their 
rockets, how many do they have? 

3 + 5 = ? or 

Tom's Sue*s 



One reviewer noted that the first part of the next exercise indicates 
the educator's preoccupation with classifying or grouping students by sex. 
Note in the second part of the exercise (Intersection of Sets) the inclu- 
sion of girls and boys, with no bias in selection or classification implied. 



Review the ideas of equal sets and equivalent sets. 
Continue w5-th the use of brackets and "commas in set 
notation. 

Develop first with the use of objects, then pictorial 
materials, and finally^ with set notations, 'the operations 
of union and intersection of sets. 

Introduce the use of U for symbolizing the union of two 
or more sets; the use of /I for symbolizing the inter- 
section of two or more sets; the use of capital letters 
to symbolize specific sets. 

Union of Sets 

Let Set A = the set of all the boys in the class with 
blonde hoxr. 

Set B = the set of all the girls in the class with 
blonde hair. 




0 123 4 56 789 10 




All of the rockets 



Mathematids P. 17 



Sets: 

Language and Symbols 



or 



Set B 



Set A' 



(John, George, Hark, Jim) 
(Sally, Jane, Susan) 




Then 

Set A U B = (John, George, Mark, Jim, Sally, Jane, Susan) 

(The union of two sets contains all of the members of either set or 
both sets . ) 

Intersection of Sets 

Let Set D = the set of all the children in the front seats 

Set E = the'set of all the children in the first row of seats 

Set D = (Alice, Hilda, Carol, Tom) 

Set E = (Grace, Harold, Terry, Bob, Alice) 

(Note that Alice is a member of both sets.) 

Then . 

DflE = (Alice) 

(The intersection of two sets contains the members common to 
both sets. ) 

Mathematics, P. 34 



The question of including both male and female names in problems and 
examples has proponents on both sides. To simply substitute "Doris" for 
"Harry" in the problem below without other kinds of changes in emphasis 
within the curriculum can bring the charge of tokenism. 



(7) If Harry gives George 6 stamps, Harry will have _2 

3 

as many stamps as.George. If George gives Harry 9 stamps, 
George will have _2 as many stamps as Harry. How many stamps 
does each have? 3 

An Experimental Course in Mathematics for the Ninth Year, 
Units 10 anu 11. P. d04 



The other side of the picture, however, is the question of whether 
classification by sex implies a difference in how the education experience 
will affect girls and boys. In a number of problems which involve com- 
parisons of such data as height or weight statistics the groupings by sex 
are frequent. Yet, particularly in the elementary and junior high years,' 
the ranges in the data do not differ by sex that greatly so that one graph 
or frequency table could handle both. In these instances as well as in • 
the problem below, the reviewers suggested other differences: color of 
hair, or eyes, residence area, etc. 
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There are 29 children in our class. On Monday three boys and two 
girls were absent/ How many children were present Monday? 

Problem Solving^ P. 12 

Science is another area in which girls need the reinforcement of beinq 
included equally in the "action." As in the case of mathematics, affirma- 
tive action images are probably needed at the secondary level. 

Activities listed in the elementary publications are generally sexless 
in description. In the examples below, the pronouns in 2 could be changed 
by pluralizing the antecedent child. The activities however, should have 
like nreaning and interest to both sexes. 



'(2) 

Young children iiay h.ir-j a Lr^tter understanding of the function 
of seeds if they can examine one closely. Eaqh child should 
have a lixa bean seftd :,vO.'i}c%;ii In V'lter o/ernight. V/ith the aid 
of- the teacher he can break it open and find the tiny plant 
inside. He will see the miniature root, stem, and leaves-. 
For a closer look, place the tiny plant under a magnifier. 

(3) , 

Using the information gained from observation and class dis- 
cussions , children may brief iy-act' out and describe a short 
story of a plant or animal, then ask "What am I?" Example: 
I like to live in or near water. I carry my house with me 
J and I can hide from other animals in it. I cannot walk very 
well on land but can move fast in the water. When winter 
comes I bury myself in mud and sleep until -spring. In the 
summer I like to rest in the sun on a log or rock. What am I? 

Science fov Children K-Z, P. 40 



Note that the visual cue below indicates the student experimenter as 
female but that tne activity description is sexless in phrasing. 



(1) 



To see the expanding efffect 
of heated air, give each child 
or group of children a flask 
fitted with a long glass tube 
and a one-hole rubber stopper. 
Have them invert this and 
immerse the end of the tube in 
a beaker of water. V/arm the 
flask with the palms of the 
hands. Observe. This activity 
is more effective if the 
children are given air 
thermometer tubes in -place of 
the flask and the tube. 




Science for Children^ P. 115 
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The excerpt below indicates an assurription of inequality which is 
particularly degrading to female students: 



with scores made on the fitness test available, several of the 
boys and possibly some of the girls would be. willing to select 
one of the items on the test to practice every day at home. 
Once a week, or every 2 weeks, the new score attained on the 
item could be recorded and the gain noted. 

Science for Children 4-6^ P. 11? 



Most science publications reviewed used male pronouns in referring to 
science teachers. In referring to students, either the imperative, or a 
plural reference to students avoided such identification. Schools may find 
it advisable to check locally prepared science resource units and labora- 
tory inianuals, to make sure that courses of study are not male oriented. 

^ Illustrations in descriptions of experiments are often the major in- 

dicators that the course is perceived of as primarily a male program. A 
reviewer listed 13 instances of, pages on which boys v/ere performing the 
experiments; she finally found one page in which there v/as a girl experi- 
menter, which could be seen as tokenism. 




General Science Handbook^ Part 1^ P. 133 



"An aspect of physics enrollment which has received too little 
attention is the rejection of physics by girls. The benefits 
to be looked for in studying physics show no sex discrimination. 
School administrators and guidance officers' should be aware of 
this fact. 

Physics Handbook 
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A review of the Physics syllabus and of the handbook to assist teach- 
ers' in implementing it indicates that content and activities are stated 
in/ neutral terms, with no implications that most of the students will be 
male. Aside from the manj^ condi'tions which influence girls in course 
selection, including prerequisite mathematics background, physics may carry 
a heavy stereotype as a course of study involving principles and activities 
of interest only to men. 

Several examples from the Physics,^ handbook do involve use of equip- 
ment and tools to which our culture has assigned a male orientation. 



1.26 INERTTAL AND GRAVITATIONAL MASS 

The concept of gravitational mass is sometimes difficult 
to grasp because of its close association with weight. It ,is 
often advantageous to start with a determination of the inertial 
mass of the object using a simple inertial balance. 

An inertial balance m£y be assembled by fastening together 
tuo hacksaw blades and two wooden blocks as shown in the diagram. 
In operation, one end of the balance is clamped- to a table and 
the other end is allowed to extend over the edge so that is 'is 
free to vibrate in a horizontal plane. If the' free end is moved 
approximately 2 cm. to the side of its^rest position and then 
released, the period of its vibration will be found to depend 
upon the inerrial mass of the moving block. This mass can be 
varied by attaching several identical clamps or other convenient 
loads to the block, one at a time, and timing the period that 
is associated with each mass. Examination of a graph made by 
plotting the number of unit loads versus the vibration period 
should lead to the conclusion that the two factors are related. 
This may be followed by placing the unit loads on a scale in 
the same sequence and plotting the number of unit loads versus 
the weights indicated. When this data is graphed and examined, 
certain similarities will be evident between the two graphs. 




Physios Handbook Pp. 22-23 
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Does a <^chool ^change its Physics course to elirpinate such manipulative 
devices, or does it devise alternate strategies which seem more related to 
women's experience? Or, is this evidence of the need to make the experi- 
ences of younger children less sex-oriented, so that tools and dry cells, 
as well as fabrics and cooking supplies are within the common experience , 
of both girls and boys. 



1.03 CALIBRATING A TICKER TAPE 'TIMER 

A ticker tape timer is useful in measuring the distances 
that are traversed by moving jobjects during intervals as short 
as a fraction of a second. These inexpensive timers may be 
purchased from a number of scientific supply companies or may 
be made^by removing the gong from a doorbell and placing a strip 
of paper tape under the clapper. Insert a piece of carbon paper 
between the paper and the clapper so that ,a carbon dot is pro- 
duced each time the clapper • operates. These dots are made at 
fairly regular intervals when the timer is operated by a fresh 
dry cell or' by a bell transformer. To^ determine the time between 
two successive dots (the period of the timer) pull the paper tape 
past the vibrating clapper for a known interval of time such as ^ 
^5 seconds. Diviidng. this time interval by the total number of 
dots that appear on the tape establishes the period of the timer-. 
After a few repeated trials, confidence in the timer is gained 
by observing that the results are fairly consistent. 




6 

Physios Handbook^ P. 2 
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a. Make a timer using a meter stick as a pendulum. Drill 
a hole through, the end 'of a meter stick parallel to the l<^cm. 
mark of the scale and place a nail through the hole so that the 
stick swings freely when Suspended. Then attach a string and a 
lead weight as shown in the diagram' below. The period of the 
pendulum may then be determined by timing a- series of swings for 
approximately 30 to 60 seconds and then calcula^ting the average 
time that is required for each swing. 



Pishinq 
ainker 




White paper 



beneath carbon paper 



Physics Handbook^ P. 25 



In examining curriculum for balance, teachers have to decide whether 
there has been reason in the past to attempt to interest and involve one 
group, which might have beep considered less motivated. Thus, in the 
English Language Arts syllabuses, there may have been a conscious effort , 
to identify with boys, particularly at the lower grades. ' In ttie following 
sequence, there is- a heavy "boy orientation." All examples are from the 
section. Grammar, 4-6. 



Recognize and use proper 
subject-verb agreement 



Write a number of singular and plural 
.nouns on small cards. Each child picks a 
card and wr-ites a sentence using that 
card. Then ask a child to go to the 
chalkboard and draw a simple pictuf*e to 
illustrate his sentence. 



ERIC 



Example: 

boys - The boys are playing catch. 



The first pupil to correctly guess the sentence 
then illustrates his sentence. 



English Language Arts ; Language P, 25 



On the preceding page, there were ihese sentences to use, in identifv- 
ing adverbs by position and by meaning: ^ 



The boy walked slowly > 

The happily smiling boy went home. , 
Ke walked very straight s 
Hex? hair was very straight > 

P, 24 

(the 3 other sentences were either in plural forir 
or the subjects were not identifiable by sex,) 

On the page following the playing catch illustration, out of 9 sam- 
ple sentences, in 5 there is no figuref identifiable by sex. The remaini;»g 
4 are given below. 

Boys play. 
Some boys played. 
The boys played. 
Few boys played. 

^ Ibid., P. 26 



The reviewer's comment was that in most of the examples, the boys were 
in the aggressive, active roles; the girls watched, applauded,- or, in 
Pattern VII, actually suffered. 



SENTENCE PATTERN MODELS 

The following list of sentences contains the seven patterns re- 
ferred to in this publication. English sentences are variations of 
one or more of these seven basic patterns, e 

Pattjsrn I The fire burns . 

* Some dogs barked * 

Pattern II John saw the train . 

The dog bit the man . 

Pattern III The air is cold. 

Most birds are small. 
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Pattern IV My dog is a collie . 

That man is a teacher . 

Pattern V Bill gave the do£ a bone . 

Mother bought me some candy . 

Pattern VI Ann called this tree a maple . 

The class elected Bob president > 

Pattern VII The ride made some girls ill. 

We made the teacher angry > 

English Language Arts: Language P. 4 



This same orientation is obvious throughout the rest of the publica- 
tion. For example, in Grammar 7-9, the character and function of pronouns 
are clarified with these examples: 



Review the concept that ouns comprise a word class that has 
completed all of its memb. > and is therefore termed a closed 
class. Provide a contrast of open noun class words ^ith closed 
pronoun class words. 

A. Pronouns are a closed class of words'. 



nouns : 



pronouns : 



boy - -boys 

youth - youths 

he - they 

him - them 



The class can be led to see that each year new words for identity- 
ing young males may be added to the dictionary. Pronouns for 
such identification will not be added because there probably 
will never be any new pronouns. 

English Language Arts: Language P. 34 



(Note, that the directions imply that all youths are male.) 

The action definitely belongs to the boys in these examples, except 
for the skater in the last sequence. 

^Discuss with the class the concept that and and or may be 
equated with the mathematical sign of equal in the sense that 
elements on either side of and and or may exchange position 
without altering meaning, as in the following: 

The boy ran and jumped. 
The boy jumped and ran. 



41 

43 



Her constant talk and his constant shouting 
annoyed me. 

His constant shouting and her constant talk 
annoyed me. 

/ He was always popular, whether acting on 
Broadway or directing in Hollywood. He 
was always popular, whether directing in 
Hollywood or acting on Broadway. 

Develop with the class the concept that when a form of the verb be 
is followed by a noun, the verb may be equated with the mathematical 
sign of equal and the nouns may exchange position without altering 
meaning, as in the following: 

Ralph is the winner. 
The v/inner is Ralph. 

Mary and Jane were honored guests. 

The honored guests were Mary and Jane. 

Lead the class to see that adjectives may be transposed in the manner 
of nouns, but with even greater influence to ease of communication. 

Ralph is aggressive. 
Aggressive is Ralph. 

Provide sentences to illustrate that in the case of complements 
functioning as adverbs the damage to ease of communication is great. 

Laura is in the house. 
In the house is Laura. 

She skated effortlessly over the ice. 
Effortlessly over the ice she skated. 

English Language Avts: Composition Pp. 38-39 



While many of the examples in Language Avts: Composition have better 
balance of the sexes, this selection from The Sentence, 7-9, shows the same 
boy orientation, with respect to action and leadership. 



As students gain facility in subordinating in the subject, have them 
subordinate in the predicate by combining sentences, such as: 

^ Tom told a story. 
The story held our interest right up to the end. 
Tom told a story which held our interest right 
up to the end. 

Have the students combine sots of sentences, such as: 
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Jerry went to the game. 
The game was the last of the year. 
The game would settle the championship. 

Have the student evaluate for clarity, emphasis, parallel construc- 
tion, and appropriateness of punctuation. 

Subordinate basic 
sentence patterns 

Have the students combine complete sentence patterns, such as: 

Paul was noted for his athletic ability. 
Paul was not interested in school. 

Although Paul was noted for his athletic 
ability, he was not interested in school. 

Have the student experiment with subordinating the two basic patterns 
in different ways, such as: 

't 

Although he was not interested in school, Paul v;as 
noted fo,r his athletic ability. 

Paul was not interested in school, although he v/as 
noted for his athletic ability. 

Have the students evaluate the sentences for clarity and emphasis 
as achieved by order" and subordination. 

Reinforce the use and function of adverb clause markers, such as: 

even though after until 

if since so that 

when because as 

English Language kvts: Composition P. ^1 



Cor actions and adjustments of this type of imbalance are obvious; 
they just require substitution of examples which include both girls ana 
boys in equally desirable activities. 

A correction requiring greater effort is that of attempting to 
achieve greater balance in suggested literature, For example, in the 
following segment, the male identification with the central figures is 
predominant. Are there equally useful sources in which female speech 
variations can be observed? 



Have the pupils read selections from literature and ask them to 
describe the individual speaking. On what did they base their 
iudgments? Which speech seems most educated? most natural? mos.- 
like their own? most unlike their own? How do the various speeches 
differ from one another? from their own? 



\ 
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Samples of speech in literature might be drawn from: The Adventure s 
of Huckleberry Finn ; Treasure Island ; Benet's John Brown's Body ; ~" 
L.G. Ross' Education of H-Y-'>M'W^ P no^-A-P''>L^^^^^^^ Mandalay by Kipling. 

English Language Arts: Literature K^12, P. 10 

Many of the selections below may be equally appealing to girls as weV 
as boys in grades 4-6. There is an imbalance in many of the lists, however, 
with books with more male central figures included. Schools may find it 
worthwhile to review bibliographies and select additional entries which 
would provide this balance. 

Morrow^ H. W. On to Oregon. Morrow. 1946. 

John is determined to carry out his dead parents' plan and take 
his brothers and sisters to Oregon. 

Neville, E. C. It's Like This, Cat. Harper. 1963. 

Stcry of the development of a new father-son relationship in 
New York City. 

O'Dell, Scott. Island of the Blue Dolphins. Houghton. 1960. 

An Indian girl is left alone for 18 years on a rocky island. 

O'Hara, Mary. My friend Flicka. Lippincott. 1944. 

A boy who has done poorly in school learns responsibility one 
summer by raising a difficult filly. 

Peare, CO. The Helen Keller story. Crowell. 1959. 

A deaf -blind child learns to cope with the problems of being 
physically handicapped. 

Robinsin, Barbara. Across from Indian Shore. Lothrop. 1962. 

A daprdreamer learns to accept his family responsibilities. 
Sandoz, Mari. Winter thunder. Westminster. 1954. 

A teacher and her pupils are snowbound in open country. 
Shotwell, L. R. Roosevelt Grady. World. 1963. 

Written much as a migrant black child might think. 
Snyder, 3» K. The Egypt game. Atheneum. 1967. 

A girl has problems adjusting to her new 1iome. 

English Language Arts: Literature K-12j P. 10 
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Part of the problem with unbalanced bibliographies may reflect, the 
supply. In writer's Digest, March 1975. p. 42. a discussion of sexism in 
children's literature included an item from a magazine checklist 'of reasons 
for rejecting manuscript: 

"We prefer stories appealing to boys as well as girls." 

The writer notes that thif has been checked in every story he has 
submitted in which the main character is female. 

A person conscious of discrimination frequently searches history f'^r 
identification. For the woman of a racial or ethnic minority, such a 
search often deals a double blow, in that many of our history books have 
tended to omit any reference to the everyday life, let alone the contribu- 
tions to society of racial and ethnic groups in general and of women of all 
backgrounds. Any social studies course Which has historical emphasis, 
therefore, should be examined with respect to such imbalance. 

Reviewers identified a number of points of entry, in which material 
related to women should be included. Some examples follow: 



Celebrating holidays and festivals helps to tell the story 

of our country- i 
. The story of Pr-esident Lincoln and the freeing of the 
slaves will help us t(\ understand the history of the 
Negro in American life. •• , _ 

Soolal Studies K-Zy P. 25 



This was suggested as a point af which the role of women as abolition- 
ists could be included. 



2- Discovers and explorers from Eurcipean countries added to man's 
knowledge of the New World, and settlement soon followed 
exploration. 

. Some explorers were seeking an all water trade route to the 
Far East, others were searching for gold. 

. All of these men had to face the dangers of ocean travel, but 
new inventions such as the compass and sextant made their voy- 
age safer. 

The eastern coast of North America was explored and then settled 
by the English, the French, the Dutch, and the Spanish. 

Among the more famous explorers were Columbus, Henry Hudson, 
Robert LaSalle, John Cabot, Hernando De Soto, Vasco Balboa, 
Jacques Cartier, Estevancio, and others. 
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Among the leaders of the early settlements were Captain John 
Smith, William Bradford, Roger Williams, John Winthrop, and 
others.' 

Social Studies^ 4-6^ P. 4 



A reviewer noted the need to balance the acknowledgement of smen leaders 
of early settlements with a discussion of women's role in settlement his- 
tory. In addition, this would be strengthened by a portrayal of men and 
women as facing corranon dangers and having common decisions to. make. 



Students may read several accounts of frontier life. 

Q. What did the face of the land look like to the 

frontiersman as he traveled away from civilization? 
What dangers and problems did he face? 

Q. Why were people willing to leave settled areas and 
move out into the wilderness? 

Q. V/hat tools and other equipment did the frontiersman 
need to survive? 

Q. How did the frontiersman manage to survive between 
the time he arrived at his land and the time he built 
his log house and harvested his first crop? 

Q. What sources of power did the frontiersman have? 

Q. To what extent could the frontiersman rely on other 

people for help? What reasons would he have for wanting 
people to live near him? 

Q. Did "the frontier" have the same meaning in the Umelt 
of the Indian as in the Urmelt of the frontiersman? 
How did these meanings differ? 

Teaching the Age of Homespun^ P. 6 



Reviewer: Why not include a question which would make students think 
about the role of women, as well as the role of men on the frontier? 

The picture below is included in a 7th grade Social Studies Guide. 
The reviewer suggested that it be used to Initiate a study of wages, 
production, and working conditions of women. 

In helping students analyze the picture or in usiny it for testing 
purposes, some of the areas to be explored might include: 

What are the female figures in the picture doing? 
In what activities are males involved? 



46 

bo 



• How do females feel about their activities? 
On what evidence do you base these conclusions? 

What evidence is there in the picture that adult males 
might be experiencing less hardship than adult females? 
Is the same true, in a comparison of female children with 
male children? 
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These efforts were made to solve .the railroad rate problem: 



. The Patrons of Husbandry (Grange) serving as a unifying 
agent to bring farmers with common problems together. 

. Political activities of the Grange leading to the passage 
of Granger Laws, legislation regulating railroads on a 
state level. 

Social Studies ?'8j P. 106 



Althcugh this Veference to the Grange concerns the political activity 
of the organization, it should be remembered that part of the force of the 
Grange was the inclusion of the whole family in its membership. To picture 
the Grange only in terms of its use by those who wanted to force down rail- 
road rates is to present only part of the story. The full story of this 
organization gives insight concerning the role of women on the western 
frontier. 



The lead questions preceding the sections of the source 
materials are intended as suggestions for using the selections in 
this way. In many classes, a student may propose hypqtheses for 
testing, or suggest other pertinent questions when the material is 
presented to him. 

. What proportion of tlfe population in the South was Black. How 

was this reflected in state and local governments during Reconstruc- 
tion? 

. What were the major aspirations of the Blacks after emancipation? 
. What evidence is there that the Reconstruction governments at temp tec 
to fulfill some of these aspirations? 

. Why might it be said that the White population as well as the Black 
could profit from the reforms achieved by the Reconstruction govern- 
ments? 

. What is meant by th^ suggestion that Reconstruction was a period 

of revolution in the White community in the South? ^ 
. What evidence is there that the Blacks were capable of effective 

political action? of success in economic life? 
. To v;hat extent did the Reconstruction governments reflect a 

revolution in the V/hite population? 
. How did the Black officeholder perform in political roles to give 

his fellow Blacks an opportunity to get ahead as free men? 
. What evidence is there that education was considered desirable by 

Blacks? Why did the^ Black want to learn to read? 

United States History : The Black Perspective^ Pp. 60-61 



Although several of the selections included in this section relate 
directly to v/omen, there are no questions for the module in itself which 
encourage discussion of the effects of reconstruction on former female 
slaves. 

The. reviewer noted that there was little in this publication which 
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could help clarify the attitude of a black male concerning women. This^ 
coiment was made, with reference to a quote from the letter from Frederick 
Douglass to his old master: 



"I married soon after leaving you; in fact,, I 
was engaged to be married before I lefjt you; 
and instead of finding my companion a burden, 
she was truly a helpmate." 

United States History : The Black Perspective ^ P. 1S5 



TOPIC III 
. AMERICAN ECONOMIC LIFE 

American economic life is the product of an evolutionary process 
which began with the settlement of America under the mercantile sys- 
tem. Change toolk place within the economic system as the realities 
of life ih America became evident. The founding of the Federal Re- 
public created a stable society in which capitalism could develop. 
An examination of the economic life cf the -United Stages should re- 
veal the differing stages of economic growth which characterized 

various time periods. 

» 

This topic has been divided into six* general areas: (1) The 
Economy containing a few understandings related to basic cqncepts; 
(2) Mercantile Capitalism; (3) Industrial Capitalism; and (4) Finance 
Capitalism, each denoting a stage in bur economic development; and 
the role of government as indicated by (5) Government Involvement, 
and (6) Government Finance. 

Social Studies 11 : American History^ P. 19 



The woman as a worker outside of the home and the effect of this labor 
upon the American economy is not mentioned. This had a direct relation- 
ship to the production of labor saving devices, packaged food— even the 
"two car family." 

In the case of omissions, the usual first remedy is to include an 
equal listing of names. Thus, the selection below gives women as well as 
men recognition for participation in an important part of the democratic 
process: 



. Over the years, men and women from all walks of life 
have advanced the cause of freedom and true equality 
in the United States. Among them can be found Thomas 
Paine, Abraham Lincoln, Harriet Tubman, Frederick 
Douglass, Sojourner Truth, Jane Addams, Susan B. 
Anthony, Jacob Riis, Martin Luther King, and others. 

Social Studies 4-6^ P. 8 
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On the other, hand, the list below brought the charge of "tokenism." 
(In view of the fact that Ms. Anderson is black, there might be a charge 
of double tokenism!) 



Major contributors to our distinct American culture would 
include Henry Wadsworth Longfellow, Edgar Allen Poe, 
Stephen Foster, Edward McDowell, Paul Lawrence Dunbar, 
George Gershwin, W. C. Handy, Marian Anderson, Winslow Homer, 
James McNeil Whistler, Frank Lloyd Wrighi , Samuel Clemens, 
Langston Hughes, James Weldon Johnson, and others. 

Social Studies 4-6j P. 9 



Another problem of the combined female-male list as a way of balancing 
curriculum is that unlike entries are often included to bolster the number. 
\ In this context, a reviewer qpted that there was a tendency to omit impor- 
V tant women as contributors to a particular period of history, if they were 
^controversial figures. In addition, the general lack of knowledge about 
women s role in various periods has led to some strained identifications. 
Thus, Dolly Madison has been listed occasionally as an important woman at 
the\time of the American Revolution. However, she was only eight years old 
when ^the Declaration of Independence was written. Furthermore, the usual 
y descriMion of her does little to change the stereotype of the wife and 
hostessVole. 

Abigsll Adams has become recognized as a woman whose explorations in- 
to political philosophy matched that of her husband and some of his illus- 
trious colleagues. There are a number of women "activists" whose stories 
are generally coming before the public. 

Balance of male and female role is often better achieved in courses of 
study focused upon- cultural development. 



lERlC 



Discussion Questions 






Why do ,the nomadic tribes have leaders 
Does religion have an effect on this? 


with 


such great powers? 


How do the lives of Arab and American women 


compare? 
« 


. How does the "will of Allah" influence 
progress? 


Arab 


attitudes towards 


Social Studies 


4^6, 


P. 68 



There are several useful devices in organizing committees for 
this study. One is to have the structure of the committees parallel 
th2 matrilineal structure of the Iroquois family. For example, the 
oldest girl in each C9mmittee automatically becomes the committee 
chairman. Committees may be given the name of Iroquois clans. Among 
the Iroquois the number of clans varied from nation to nation, and 
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included Wolf, Bear, Reaver, Turtle and Deer, Heron, Hawk, and Gnipe. 
Since each nation had Bear, Wolf, and Turtle, these should all be 
included. 

Teaching a Pre-Columbian Culture : The Iroquois, P. 13 

There are several useful devices in organizing committeeE; for 
our study. One is to have them parallel the patrilineal structure of 
the Homespun Age family. The oldest boy in each group automatically 
becomes chairman. 

Teaching the Age of Homespun, ■ P. S 



In the guide, Te aching About India , a module of some length is devoted 
to strategies and ?isource materials for exploring the changing ro e of 
wLen. The reviewer noted that this section, could serve as a -J^de for 
each of the culture areas. A problem posed here, however is ^^"ding equ^v- 
a nt materials for other culture regions Teac ing ^bout Africa features 
first person accounts by African males. At the time this was written, 
similar female accounts were not readily available. 

Questions can often lead to research or discussion which alerts the 
student to areas in which the treatment is unbalanced. For example, with 
reference to a section concerning Economic Organization in Eastern Europe, 
Social'studiee Grade 6, k Teaching System, the reviewer noted that an under 
standing states that: 



"women who are treated as equals, make up an important part 
of the work force." After this, there is no reference to 
women/roles/etc. It is recommended, therefore that in the 
sections "INFORMATION NKELED" and "LEARNING ACTIVITIES" there 
should be such activities as: 

(1) Specific information on Eastern European 
V7omen in the labor force. 

(2) Examine -positions of women under different 
Eastern European economic systems. (Or 
examine and compare . ) 

(3) Examine women as consumers in different 
Eastern European countries., (Or examine 
and compare. ) 

Social Studies, Grade 6, A Teaching System, P. 52 



Illustrations maybe undo much of the good work of the writer in try- 
ing to provide balance in the curriculum. 

The text of this publication recognizes women's problems in securing 
credit, and generally recognizes both males and females as consumers. The 
niust^aliof,; however, assigns male characteristics to the lending agencies 
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INSURANCES 
.POLOS I 



Many agencies are prepored to lend money. 
Pick the one best for your purposes. 

Credit and the Consumer ^ P. '21 



In the following pair of cartoons, note the imbalance is in the opposite 
direction. The kindly woman clerk is refunding money, but the male creditor 
is beating the person who can't pay. 





ERIC 



Lau> and the Consumer ^ P. 54 
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Law and the Consimev^ P. 63 




Living Within Our Means 
Energy and Scarcity 

Environmental Education 

Instructional Activities K-6 
P. 54 



r 



ERj^ 
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There are some poinis at which balance can only be achieved at the cost 
of inaccuracy. The material below is such a case: 



3. Outline of the Teaching Scheme* 

This module on the function of law in controlling^ officials 
contains, five understandings* The first understanding considers 
how officials may interfere with basic interests of citizens in 
the processes of governing. The second understanding looks at the 
United States Constitution to identify principles that limit powers 
of officials for protection of the governed. The next three under- 
standings examine mechanisms by which official conformity to princi- 
ples of the Constitution may be monitored: 

o 

( J 'ecks by officials within the same branch 

(2) ,cks and balances between different official brc.ohes 

(3) an independent judiciary 

( ^ ) free expression " ' 

the vote 

For p ... ^'•stance, there are many historical examples in which 
j the vari us ^es of monitoring have been used. Teachers using this 
module, as ^art of an American History /course may wish tq identify 
these, and include them in student research and discussion assign- 
ments . 

Some examples include: 

Alien and Sedition' Acts controveriy ! 

Impeachment of Andrew^Johnson | 

Scandals of the Grant administration 

Canal Ring ' V 

Tweed Case ^» \^ 

Woodrow Wilson and the Versailles Tre^y controversy 

Teapot Dome 

. Franklin Roosevelt and "the packing of the Supreme Court" 
♦ Truman's firing of General MacArthur 

Censure of Joseph McCarthy ^. 
. Censure of Adam Clayton Powell 

\ . Resignation of Spiro Agnew 

\ 
\ 

Teaching About Basic Legal Concepts in the 
Senior High School. Module IV., p. 2 ' 



A first reading of this list of cases might create the impression that 
men are more prone tor be involved in government scandal. Discussion of 
this question should identify the point that government has been dominated 
by men. 

A c se involving a woman in a government scandal wotild probably be one 
differing in importance of responsibility of the participant. The price 'of 
such a substitution, therefore^ would be a distortion of the understanding 
being developed. 
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Can the degrading effects of an unflattering cartoon about one sex be 
cancelled out by an equally degrading cartoon about the other? Discussion 
of this question might lead to greater understanding of the feelings of 
each party. Does one represent a more common stereotype than another? 





Environmental Education Strategies, Pp. I'ly 1'5 
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WHAT SHOULD BE DONE ABOUT 
BIASED INSTRUCTIONAL MATERIALS 

Schools cannot afford to discard books on short notice.' On the other 
hand, in terms of the damage which biased materials have done over the 
years, educators cannot justify delaying some sort of action regarding 
sexism. 

One solution to this dilemma is to use the stereotype and other 
offensive items to create awareness. The checklist below gives suggestions 
as to how this can be done. 



• Look iofL and tzafin to KZcoQnlzz bicu> tkat may be ^ound 
in tzxtboo\K>, UhhWiy bookb, tel&v-Uion p^ogfuxmi, 
magazinu,^ ztc. 

, k&k youA UhnahAjani to hoZp you AdzYvtiiy non-nacU&t, 
non'6Z)cl!>t booki. Select booki that hzZp you undeMtand 
pzoplz in otheA caJUm.zi> ok iituationi than youA om. 

, Point out bia& in- rtwutQ/JjaU itiheyi you KZcoQnizz it in 
matzniaJU you oJiz u^ing "in ichooL. , 

, Vo a 6tujdy oi youA tzxtbooki. k&k youA tzatheA ii j/ou 
can do thli, mth otkeA itudznti oi a pfcojzct ofi oi pant " 
oi you/L om ichoot u)on.k. 

• WfUte. letteM to pzoptz voho can help you teoAn moKz about 
biouii in tzxtboo\K>. 

, W/tXte £etteA4 to publi&heM and lot thm fenow) v)hzn you 
ha\jz iound bioU) in t&xtbooki. 

, Rmiitz itonlu ok tzxtbooki to ihou) hou) thzy might havz 
been mAXtzA to avoid bioi ok iKom anotheA peAiom point 
0^ view. 



In thz CiaJi&Kuom 

, "Leue£" thz Uudznt^ in youA cMiiKoom. Point 
out KacU&t OK izxAJit bia6 0({ booki ok matojUaU. 
Help thm Z&cuin to idzntliy iouAcz& 0(J bia^ and impontant 
omiiiioiu in the. mateAial6. 

, Vzvzlop cIoAiKoom acZivAXiu oAoimd idzYVtiiying biai,- 
ioimd in tzZzvlbion, tzxtbooki>, moviu, tibnoKy booki, 
magazines, ztc. 

, JncoKpoKote. tkz dzveZopmznt 0)J 'critical KoMing 6kUli> 
06 an in&tKuctionai objZcJUvz ioK all youA teaching, not 
jait (dizn ipzcM ziioKti> oJiz being made to idzntl^y bioA 
in mateAlatl). 
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Idtyitiiij on, duvttop 6upplQ.me,yitaALj mcutoA^aJU i^kLdi can 
help "coAAect" 6orr,^ tli^^blcUi avcUlabZt matoJiiaJU. 

Vuign 6tudznt KuaaAck pn^ojucU. Thut miglit Ajizludz 
a 6tudij tho^iK mi ttxtbooii matoJiialU on, ihiUA, Idznti- 
^iacitlon 0^ 6upptQ,imvtaAij matViLaJU. 

Whzn 6tudQ,yU^ kavz complztzd activitiu Id^YitLiylnQ bias, 
liavQ, thtm L^uXz IzttoM and 6md nzpontf> to admidatAoton^ , 
pubtUheM, comiunitij gnvup6 and onQo^vizaZioYU^ mnklng to 
mducQ. bia^ in ttxtbook^. 

Invito local nj^^ouAcz pcKto\Ui Into ijouA cZa66n,oom to 
pAo\jldz additionaZ in^onmaZcon and voonk voith ^tadont^ 
on 6pzciaZ pn.oj^cX6 and actlv^u. 

A6k 6tudznts to KmnJXa maXznZalj^ on. vonZtz thzJji ovon 
maZznlal^ on 6ubjccX6 omUXzd {^nom thz textbook on. 
i^nJXz tliz matzKial inom othoji poMom points oi vim. 

tl6e buHnttn boa^d^, po^tOJi^, pictuAU, magazine, and 
otlicn. mat^niats to expose 6tudpvts to Inionmation cotmonly 
excluded iKom tnadOUonaZ matOJviaJU. 

Develop a cZa^6n.oom colZcction oi nm-nacut, non-6CxjUt 
Ktading matznJ^alA> ^on. 6tudc^vU, Idz^ttL^y book6 that 
^tudcnt6 maij be cncouAagzd to ^eefe out aji thcAJi pVU^onaZ 
nzadtng. 



"I'Jhat Cofi You Do About Blamed Textbook^?*' 
Resource Center an Sex Roles in Education. 
Pp. 1-2. 
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Ginn and Company 



TREATMEWr OF mhlORITV GROUPS kW WOMEN 

The, iJact that r^anij pzoplt oAz pn.z\)ZYitiid i^om pohticlpatxnQ inJUiij 
In thz bem{^lt^ ou/i ^ocLqJjj and in ^zaJUzlng thoAji IndivlduaZ 
potzntiatLtiu bzcxuuo, p^zjudicz and ducAiminatLon placu an 
obligation on alt o^ u6 to do ^v^y thing can to eZiminat^ tJvU 
condition. Because o^ the unique natu/ic o{^ thdOi pKoduct^, pub- 
lishing companiu have a special ^upon^ibility to pfiomotd undoA- 
6tanding and KUpcct among gfwup^. EduCjOtionaZ publiAnOM in 
poAticula/i have a special obligation to cahAy out this KUponsi-- 
bility because thciA pKoducXs oac being u^ed by aJbno6Z evcAy child 
o{^ school age. 

Educational mateAioJU teach ^a/i moKe than in{^omation and a \joay o^ 
learning.. In ^ubtle-^o^ten unconsciou6^ieay6 , the tone and develop- 
ment oi the content and tiie iZtmtMtion ^06teA in a IzojineA 
positive OK negative attitudes about 6et{i, nace, religion, Kegion^, 
^ex, ethnic and social clas^ g/ioup6, occupations, ti^e expectations, 
ayid li^e changes. Inadve/vtent bixu, as o{^ten the result o^ omis- 
sion as commission, ci^n in(^laence the impacJt o^ educational pfiogmms 

Ginn and Company, a Xen.ox Education Company, intends to produce 
quality educational materials in evqAy seme. It is ou/i belief 
thjit in addiction to acfiieving sound inst/iuctionaJi objectives, 
matoAials should help students develop a positive seZ^-image, a 
seme Oj{ peAsonal dign^y, and a Kespect ioK an undeAStandtng 
0^ the diveuity o^ AmeAican society. 

This philosophy is being Kef^lected as welZ in the ejrtploijment 
pnxictices o(^ Ginn and' Company. The company is cxUiAying out a 
vigorous policy o^ seeking out membeA4 OjJ non-dominant cultuAe 
groups and employing tiiem in a voAiety oi positions i^om which 
theiA special cuUmxil talents will make an impact on the product. 
In addttion, in recognition o^ the peAvasive p^blem o-^ undeA- 

' employment ojj minority groups, tiie company has initiated and is 
vigorously puASuing a positive action program' o{^ hiAing minority 
group workeAs in oil phases employment. The company is 

*- dedicated to the proposition that discAbnination voiJUi not be 
exercised agaimt minority or women workers in recAwCtLng, 
Iviring, or promotion^ The company cooperates with appropriate 
organizations seeking to poster equal- opportunity employme^vt 
ami encouAages its employees to become actively involved i}i 
civic a^^aiM. 

• 

The company is, obviously, concerned abb^xt the needs o^ its 
customers and Extends to handle tiiese needs wiXh {fairness and 
a sensitive rcgoAd ^or cultuAol, etiinic, regional, and racial * 
di^erences. In accord with tixis concern, Ginn and Company is 
seeking to insuAe that all its programs be promoted and presented 
in an open, semitivc mannei wiMi no recouAsc to CKplj)iMitcon o^ 
multi- etiinic, ^ racist, or sexist themes.. 
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A company U aXtUixdz U p^ojZcXcd tli^ough tixt content and lUu^- 
tAation6 in aM> zducatiomi matQ/Ual 06 much 04 tlin,ough aM> 
rWikzJxnQ and mplotjmcnt poticio^. To in^vJic that lt6 matoAixiU 
heZp students build positive 6QZ^'bDagQA> and develop an ar)pn,ccia- 
tion ion, the divQMitij oi kmoxican society, C?inn and Companii i^ilt 
{^oltow thuc Quidotinu in developing iX6 publicatxon6: 

U The company Jf^hapt choose editou, authou, consultants , 
aAXJj>t{>, and oi/ie^ as60(Mxted i^itJi developing p^ognam 
i^ho6e backgrounds include an av)a/ienu6 and sensitxviXy 
to the needs and desiJie^ oi minority groups as well as 
other groups that make up ou/i society. Content and 
graphics editjors, as well as ma/iketing sta^, must 
ojUo be panticuloAlu sensitive to these concerns, 

2. The company voill develop a variety ofi methods ior 
improving sta^ awareness and sensitivity both to the 
needs and desiAes of^ all American groups and to tiie 
{^orces and conditions operating to the disadvantage o{^ 
minortty groups. 

i. The content iUust/iations in publications should tores ent 
in an accwiate and ^balanced wanne/t appfioprtate representa- 
tion oj( minority groups and their environments. 

4. Educational materiaU should recUUsttoally 'and honestly 
portray the cont/tibutions oi all Amz/Ucan circups to tiie 
development oi oon. society. But, in poAticuloA, tiiey 
should call attention to the signt^icant contributions 
0(5 those peoples who ^lave been most ignored^ Black 
AmeAtcans, Spanish Americans iespecialZy liexican-Amentcans 
and Puerto Zica,ns), First AmeAicans, Asian AmeAicans, and 
women. 

5. HatertaU should help students appreciate the many . 
contributions to our culture made by mejnbeAS o(^ the 
various minority groups, emphasizing that ojach one has 
its tist oi achievers, tkinkeAS , wrtteAS , artists, 
scientists, builders, and statesmen. 

6. rio materials should suggest by omission or commiASion 
or by oveA. or underemphasis that racial, religious, 
regional, or ethnic groups in our society are more or 
less capable, wontiiy, or important tixan any other. 

7. IVbxsirations should present a proportionately balanced 
numbeA oft male and {^emale children and adults irom 
minority groups and show them in positions oi leadership, 
autiiority, and centralitif. 

Program6 must recognize that tiiere are diff^erences in 
appearances betU)een members 0^ minority groups* Photo-- 
graphs of^ten can be used. lllxistAotions depicting minority 
group indivirluals shal^ show recognizable and realistic 
racCal features. , 
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9. W/ic/te appKop^atz to tlia 6ubjzct a/im, thoAz should fae 
6hcMn a 6ignif^icant nmb^ instanao^ ol intOjg^uUzd 
fnwKin g^ouping6 and 6(Ltting6 to indicaXz zqvud 6tatu6 and 
noMzg^zgatod social /iziation6kLp6 . 

10. P/iognwm 6houZd dzpict JU^z in contzmpoAoAu {xn,ban oj> wzlt 
04 6ubu/Lban and K^uAoZ znviAonmznts 6o that diXy ahitd/izn 
can ^ind significant Idzntlflcation {^OK tliemctvc^, thoJA 
joy6, thzlA pa/utlcipatlon In a stimulating cuZtu/ial 
znvlAonmznt [muszum, thexitAz, etc.], and tixZAji potzntCal 
ioK a satUiylnQ and zf^zctLvz tliz. 

11. Contznt and WLastAatlons -should pont/iay nacijoUi, Kztiglous, 
and zthnlc g/ioups mMi thoAJi slmVUiAlXlu and dlf^^c/iznccs 
In suck sudi a my as to build positive Ijmgzs. 

12. Thz muttl-cuttuAoZ ckaJiactoA of ou/i soxuztu should bz 
ponX/iayzd 04 having a uyUquz and spzclal valuz. 

13. Thz contznt and IZlMtmtlons should makz cIzjoa through 
^examples thz hlstonl^cal and contmponjo/iy ^o^zs and condi- 
tions that havz opznatojd avid still opznatz to thz dis- 
advantagz of m^nonlty g^otips. 

14. Thz mtz^UaU should pKomotz thz goal of a plwiaJUstlc 
society in t^hlch zvz/iy pzAson ha^ a night to bz n.z(>pzctzd 
as an Individual volXh Int/Unslc dignity and voonth. 

is. Knowlzdgzablz mmbzu of mlnonlty groups volll Kzvim 

matzAlxUs to guand against any inadvzntznt bla^ Iny&^iUi 
contents. RzvleweM voUZ aJtso bz sznsitlvz to cuAAznt 
custome/i KzactioYUs->^ 

16. Thz company^ s pnacticeA> and policies conczAYiing mulzt- 
ethniclXy mlZ be continuously Kevlmed. 

Sz^tmbeA 1, 1973 
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HOLT, RINEHART MV imSTON 
SCHOOL VEPARTMEUT ^ 



GUIVELINES FOR THE VEVELOPhiENT 

OF ELEmtrrARV m.sEcomRV 

INSTRUCTIONAL ^TERIALS 

_ Thz T^dotrmnt Sex Ro^e6 

Because ^duccuUomJi matMAJxU Iniiazntz thz dzv^Zopmznt 
tiia atXAJbidu 6tudznt6 caA/iy lYito adtitt tL^Q., Hott, Zimha/U 
and Wiyuton ton6ld2A6 iX Ajnponiant ihcut thz valuU and ^oclztaZ 
Kolu 6uggQ>St^d in iyist/iuctionaZ rrnXfiXaxJU bL po^itivt one^, and 
that thzy be a6 i^zz pouiblz i^om bicu>, 6tQAzotypQ^, and 
coAzeA-^olz KUt/vittion. Both men and womzn should be ponXM.yzd 
in 6uch a my a6 to build po6itivz images and io^tVi mutuat 
KUpzcX io^ both thz QKoup and tkt indUvidiujJU in that QKoap. 
Tzxtboolu, 6uppim2.nta/Ly matoMaU, and audio-visual pn,oducts> 
should be ca/i2,^ulZy dzvoJiopzd to tont/iibutt tjo a ^tuddYit^^ 
doming o{^ a po6itivz ^tti-isnaQZ and a positive, ^zspzctf^tii 
imagz ojj othzu. 

ClUZdAzn ab6on,b mon,z ^ublLminaJUy than authou and zditoK6 
my Kdjoitizz. It i^ thoAzioKZ nzto/^^axy that wz dzvztop 6zn6itivity 
to bias in zduaitionaJi matinMil&, both to toHAZzt inzqaitizs that 
zxA^t today, and to pKzpaAz dUZd/izn ^oK thz woKid thzy wiZt zntzn. 
whzn thzy finish thoJji zducation. An zdLtonial 6lant u^hiah 
as6ign6 a pantituJUui jf^ozioXaZ Kolz ok 6zt o^ vatuzs to a 
voAticuWi g^oup pzoplz iM a iom oi bixu, and should bz 
vimzd 06 potzntiaZly damaging. 

ChiZdA^zn voiZJi bz zxpo6zd to /lolz modzU that altaa zack 
onz thz gn,zat2Jf>t po66iblz hppon;tunity ioK iull dzvzlopmznt 06 
a poMon. 

1. ROLE mELS 

Thz t/iadutionat Kolz6 o{^ mmzn in 60(Uzty a6 hommakzu 
and in thz oAzas oi child-Kzaxing, zducation, nuuing, and thz 
aAt6 oAz both vaZuabZz and vital to thz li^z o{^ thz 6ocizty. 
No ziiofU should bz madz to dovongfiadz oK dhpanagz thzsz Kolzs. 
RathoA, an zUont must bz madz to zxpand thz nolzf^ oi both \ 
6ZXZ6, to incJbxdz mzn in nu/Uu/Ung and hommakXng actLviXizs 
and to inctudz womm ih oaqjols 6uch a6 ba6inzS6 and 6ciznzz. 
An unbaZanazd as^igmznt oi 6uch koZzs dozs a di^izhvitz to both 
6ZXZS. ChiZdAzn 6houZd 6zz pzoplz oi both 6zxzs in a vahldtxf oi 
activitizs and K,ola> 6o thzy can idzntiiy loith tho6Z modzls and 
thus dzvcZop thzUi om individual talznts and pn,ziQAznczi> to 
thziA best advantagz. 

[Vublishzd TrzbnmAu 1975 by Hott, Rinzhant and bJin&ton) 
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A. 1 tiu6tA£Uioyi6 should Kz^lzcX va/UoXu in occupation 
and cke6<s ^ok both men and women. It ijb not mcu^oAy to dzpict 
a woman in a dAe^6 and ap^on on, a jnan in a bahinu^ 6aiX witli a 
bxej^cuwe ^on. tlim to be n^zcognizabtz 06 malz and iomJiz^ 

In vim oi thz pn.ojzction that 90% oi all womzn ii/iZl 
wonk out6idz thz homz at, 6omz timz in tiiaJji tivu* womzn a/iz 
not to bz 6tznzotypzd a6 "hoa6mivQ^" continuatty .zngagzd in 
hou6^LVonk, . Whz^z womzn oJiz Kzpn,uzntzd a6 mothoju^, thzy should 
bz 6hoL{)n, whznzvzA po66ibiz, 06 having othzA intz^ut^—wonk, 
hobbiz6, 6pont6, ztc. 

C. Men a/iz to bz 6hown poAticipating in a va/Uzty o^ 
domzstic chon,z6, 6uch o6 cooking, 6ming, hoii6QiJ0onk, chiZd- 
n^za/Ung, etc. Ca/iz 6houZd bz takzn to avoid mpiqing that 
thzy oAz inzpt at thz6z activitiz6 ok that to do thzm iM dz- 
mzaning. It 6houZd not .bz implizd that a man who zngagz^ in 
domz6tLc choKu aj> "hznpzckzd'^ oK zU^natz. 

V. Somz 6inglz-paAzYit ^amitiu wiJUi bz inciadzd with 
both mz>i and womzn o6 hzad o^ thz hou6zhoZd. 

E. Both 6zxzf> 6houid bz aZZowzd a ^alt nangz o{^^ 
motional zxpKU6ion. Szn^itxvity to thz needi and want6, 
0(5 otheM wWi bz 6tAZi>6zd o6 d(^iAabtz. Men 6houhl not bz 
6hown 06 nzzding to n.Qj>onJ: to vioizncz, non. womzn to tzaA6, 
to aclvizvz an znd. 

F. Wo job OK hobby 6hoixM bz 6hown o6 Kz^lzcting on 
thz mo6CiJLLLnity oK ^miniftity o^ thz pzojplz who puA^uz it. 
Tlia6, hjaAAdAU6ing, tnxick d/Uving, nuJuing, woodi^onking 6hould 
bz 6hown 06 Izgitimotz pu/uait6 (^OK mmbz/u o^ both 6zxqm. 

G. CoKz iM to bz takzn in thz pontnayaZ o^ ckttd/izn. . 
Ginl6 6hoiiZd not aZway6 bz 6hown in dxz66U, playing "hou6z," 
on, dziznxing to boy6^ CkUMzn o^ both 6zxz6 will bz 6hown 
playing wiXh all klnd6 o^ toy6; boy6 6houZd not bz limitzd 

to "activz/' "aggn.e^6ivz" toy6 and ginJU to doZJU and "po66ivz" 
toy6. 

H. A baiancz i6 to bz mointainzd in thz u6z of^ noiz 
modzls in zxzncUz^b, zxamplz6, ait tzxt motzniats not cont/ioltzd 
by otuUidz copynigiit, and botii n,z6Z0Ach2d and commi^6ionzd viMuat 
mtzniaJU. 

1. SpzCyi^icaZty, womzn and giAZ6 6omztimu 6houZd bz ducAibzd 
on. 6hown 

a) invotvzd in compztitLvz tzop] 6pont6 6uch o6 bo6zbotJi 
and 6oaczK 



*U,S. VzpoAtmznt o^ Labon., Emptoymznt Standa/id6 kdmiyvUtnat^on, 
''Fact6 on Womzn OhKko/u," Fzbn,uaAy 1973. 
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b) acXivzly engageof in con^tAuction and KwcuA—mod- 
wo^lUng, biLtlcLing, mtckanical and oZ^cZnlcoX mnh 

c) 06 ItadoM 

d) in invQyStigativQ, and analijtic attctudu—coZZzcXing' 
and a'AoZyzing ^ock^ and mindXjoJU, 6tudiUng n^tptltu and in6Q.c^t(>, 
doing makh pioblzm 

e) zxhibiting couAagQ,ou6 and {^za/iZu6 attiXudu 
i^o^king in a va/Lczttj oi job6 and oxuiazn^—in oHitdM 

and ^acto^u, a6 doctor, ZmydU, cab dxivdU, ^tockb^okoM, 
toZzphona in^taJUoM, hoii!>Q.pa.'ntcn^, zngimoM; ^ucoAchoM, 
pilots, sliip poMonnoJi, oXc. 

g) a^ loAgoA, hzavi^, physically and emotionally .^v. 
6t/iong2A, and mo^c agg^usivc than the men oK the boys oAound 
thm X ^ , 

2. SimiloAly, men and boys sometimes should be shorn 

a) playing and ico^king togetheA in no competitive 
settings— doing a puzzle, planting {^loujeM, shopping, etc. 

b) involved in homojfnaking acXivitie^— cooking', cteaning, 
loeaving, eXc. 

c) inteAUted in "so it' things— iabnXcs , buXXcAitidS , 
dayd/ieaming , babies, ^loi^eu 

d) lin joying a sense o^ o^de/i—ctexiyiiyxg tivings up, making 
things neat, paying attention to peASonjal appeaxance and hygiene 

e) as {^ollowQAs 

/J) as inteAested in m.u>ic, dancing, oAt, fantasy, poetAy 
g) mnkXng as assistants, secAiiXaJiles , telephone opeAotou, 

elejnentoAy school teachoAs, ainline cabin aXtendants, practical 

nuAses, eXc. 

I. The emphasis should be on positive ^ole models ion. botii 
sexu, and undue use o^ negative modet!> is to be avoided, 

7. Specifically, avoid the foltowing steAeotypus of, mmen. 



feaA^ul mechanically inept 

squeanilsh {^nJjvolou^ 

passive shAmiJih, yiagging 

dependent easily deieaXed by simple pn^oblem 

voeepy {"just tike a gixt") 



2. By analogy, men oAe not to be stoAeotyped as bn^utish, 
violent, cAude, han^h, on, insensitive. 

J. Women should not always be identified in terns o f 
AelaXionship to a male figuAe (Itis mothe/i, itis mfe, hi^ sisteA), 
but as people in theJJi om nXghX. AdulX membeAs of one sei 
oAe not to be shorn as bdXng undeA the conXAol of someone 
voho lays dom n,ules and atlaos ok dlsallom ceAtain behavion,. 



ERIC 



65 



Jam mnkJb a6 a ^voimming 
CoJit plaij6 gctti on ScvtuAdaij 



Avoid 

CoAl ItU ku voi{^Q., Jam, vooAk 
06 a 6mmiing In^tAactoK. 

Jam pamU^ hz/i husband to 
play gol^ on Saturday af^tznnoonJS^. 



K. In ^UmViip6 and nzconding^, thz 4 owe gixidtinu {^on, 
iltu^VuvUon^ and language voitt fae ioVLovoad a^s in p/iintQ.d maXttn.. 
ThoJiz oAz 6pzcial coMidznaXioM , hovozvoA, {^ok na/utatou and 
acto/U) : 



1. ThoAz 6hoatd fae a con^iCtou^ ^iiont to^aSi^ a mixtxiKt OjJ maJid 
ayid ^malz voicu in any 6^ o^ (^iJbni>Viip^ ok ^tt o{^ nucond- 
ing6, Women'4 voicu 6kouZd not fae nj2MViLcJ:zd to tht 
tnaditionalty {^zmininz 6ubj2.ct6 [UXznatuAd, homt economics, 
etc.) and rmn'6 voicu 6houZd not fae KUtJiicJtzd to tho^t 
6ubj^ctb usually thoaght to fae monz "mascutino." (science, 
cuAA^nt zvznt6, ^poHZ6, etc.), Tfie ^abtaninal e^jject o{^ 
dutAibuting malt and ImaZo. voicz6 thAoaghout a voida voAitty 
0^ 6ubjZ(it matt^K can do a gAzat dzat towoAd b/izaking dovon 
tliz tAaditional 6tQ.A2.otypz6 , upzdiaUcjy 6incz tkz na/tAatoK'6 
voice. i6 usually thought o^ 06 the voice o£ iVvingtk and 
autkoKiXy. 

2. ChoAacteAUtic^ in dAamatization^ a6ed ^oa educational 
matcAtatii oAz o{^tcn identified as mcAcly "VoctoA/'^lAcAchant," 
"BankeA," etc. • When casting the^e Aolu, pHXfdaceu and 
diAectoAb should go outride the a6aa£ 4ex 6teAeotype6. 

n. SUBJECT MATTER 



In ^abject maXteA, educational mateAiats voilZ acknowledge the 
Aole6 and contAibutZons o^ both mmm and men. lAateAtoLs that 
do not meet this cAtteAton oa vohich oAz biased in language oA 
aXtitude should be avoided vohojaeveA po66ible. 

A. 7heAe ij> to be a balanced AepAe^entation o^^'^toAie^ 
and onticleM by and about mmojn and giAls in AeadeAS, titeAotuAe 
and /ihetoAic books, kcstoAtes, and anthologies. 

8. W/ieAe ^uiXable mateAiats do not exist in a poAticxilaA 
Subject oAea, existing mateAiats oAe to be pAe^ented in 6uch a 
i^ay in iMtAuctions to the teacheA oa ^uAAounding text as to 
oZoAii^y the social {^oAces that have opeAated to the disadvantage 
ojj women oa men in thi6 oAea. 

/• In quoting liteAotuAe oA documents [The Declaration of 

Independence y Shakes peaAe^ 6 "What a piece o^ voonk is man,""^ 
etc.] that make heavy geneAic wse oi masculine ^oAms, it 
should be indicated vohenzveA po66ible that the teAms axe 
used to 6igni^y all people^ 
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/ 

Geneve vubaQU man^ mankind^ oXc. 6hoatd fae pc/intzd out 
and zxplcUntd* 

2. In book^ dzaliYiQ (joaMi 6ubj2.cX6 that hava tAaditlonatty bzon 
dominated by a pa/tticula/i -6ex (e.g., phy6ic^, azKo^pacji, 
nuMJbAjnQ] baZanct 6kouZd fae pKovA.dad In photoQHxiph^ ^In 

• AMtAuoXtonJ!^ to thd^ttaokzA, and thAough thd tncZu^^on o^ 
6p^ctaJi izatuAU -6ac/i 06 "co^em," notu on diUd^ZYit 
cuituAU, OK IfvUtoAtcal 6tdeItghX6^ 

3. WhoAz moLtwiaZ t^ damad 6u^^tctQ.ntly ^pontant to tncZudz 
in 6ptt^ 0^ an obvtoM irr^aZanc^, comdnt to fae tnvitad 
In thd 6uAAounding to^xt, tzaoking notu, on. dUcas^ton 
quUtion6 . 



in. LAWGUAGE 

CaA^al and 62.n^ittv2. a6e Oj{ Imgaagz li> Impohtant In 
achizvAjig a po6ttiv2. tone, and cAdotAJig baZancz. 0{^tQn ddHtou 
and aiutiiou oAH not auooAZ oi thz diizctii tkz gzneMc u6Z o^ 
"man" and thd ma^cutim pKonom havz on nzadzu. Because 
gene^c a6e oi thz moMcuZMiii iom aj^ Hjoaz tn zvoAyday 4peec/i 
companzd voith 6p2,cZ{^c u^e, many pdoptu i^iZZ InadvoMto^ntly 
tn{^QA thd 6p2.(ii{fic i^han thay hzoK ok Kzad the gonojitc* Tha 
natuAoZ tncUnation o f^ thz lUtunVi to plcXiUiz an tndlvtduaZ . 
oi tka gendeA that u> mmtiondd may havo. tkz umntwUonal 
tiitct oi nxcZxiding itmaZu {^Kom thu tttought. TkU Is 
(i6p2,CA.aZZy tAJuz ioK young ckUAKon who havz not yzt Zzamtd 
tht abJSVuict concJLpt oi thz gdnvilc uJbz oi thz masculine, ^om. 

A. Because giAts may tmd to izzt zxcZudcd {^Kom books 
voith titZdS like Man and His World juJSt as a boy might ^ddl 
that a book entitled Woman and Her World i^n^t meant ^OK him, 
Such usages should be avoided^ 

U^e • Avoid ' 



Scientists and ViJScovWidS 
"7 His tony o{^ Peoples 
" ^ The Individual and the State 

People and Nations 



Use 

The ^oundeKS... 

When eanZy people discovered 



Men 0^ Science 
Man and His WonZd 
Man and the State 
Men and Nations 

Avoid 

The founding ^otheAS... 
When man discovered iinz*.* 



In the text itself, avoid the generic use o{^ "man" as much 
as possible, along voith other voords having masculine mankers. 
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B. K\jold 6ViuctuAa> KzquOUng tkz QZnojvic a6e 0|{ tixt mcL6caJUnz 
pKonom by uuonXXing ikt pa66agz i^heJiz po66ibZt. 

UiSe ^ Avoid 

Wkm chiidnzn Izann theAJi W/ien thz ckitd l(iaAn6 hl6 

languagQ., ihzy... * languagz^ /te. . . 

Whzn you ZzoAn you/i Icoiguagt, 
you. . . 

OK 

\}kQn a child lzciKn6 languagz, 
hz t)K ^ht. s - 
(oie 6paAingty) 

C. Be coACj^oC in iht u^t o^ u)0Kd6 containing mcucaJUnz 

ti^e Avoid 

oM^idtant ^ Ktght-hmd man 

gO'bcXu)Q.Q.n, tiaUon ' rntddicman 
big, znoKjnoM man-6izzd [job] 

aduixhood, matuAity manhood 
-6 yyvtiicZic mahmadz 
compcXtnt mKkmanUkt 

Uott that 6omz u}oKdi> uuJk mascuZinz mankvi^ do not kava non- 
6Q.xi6t 6ynonym* IMz thm 6paKingly oK /uiwKutQ. to avoid thcJji 

bKothoJihood ^Katojmizt 
^cZla^6hip manYujyk 

V. Avoid boXitttcng chaKactCMization6 tjoith ^mininz manhcM. 

womaniJ>k i^omm dKcvcA 

woman^6 mnk ju^t Zikt a u)oman 

old' maidUh 6i6 6i {yiad 

6pin6tzni^h mak 6i6tcA 

E. TKy to ^ind Ktaf^onobla 6ub6titutc^ ^oK thz compounds 
0^ man oK woman untt66 a 6pQ.ci{^c poMon JUi K^^tAAo^d to. 

U6Q. Avoid 

poticz o{^{^ic(LK policman 

{^Kz ^iglittK . ^iKman 

mnkoA mKkman x 

pluyrboji, tto^ctAicioM , etc. KZpaOmm' 
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ckcuApoxson 0^ chcuA; 
aUo /lep/i/ictic to "^/ie> 
meeting im6 chavidd by...'' 

cave dioMz^ 

Rep^e^ento^ttve. Jordan 

bu^ln(^6 pzopto. 
postal mn\itn, tdttoA 

6aZu^ ptnAon, 6aZu /lep^e-^ 
6entati\jz; ^atupzopt^, 



Avoid 

chciiAman, zkciiMiVman* 



cavdwan 

cong^U6mn, cong^U6i^)oman 



bii6inu6)mn, bLvbinU6i^oman 

bu^inU^mzn 
mouljmn 

'^^6rr]en 

man 



*MOTB: Be C(Viz{^al to avoid u6ing -person coinagu to mean 
-woman 06 in "ChaiAman George Smith and Cha^OipeA^on 
loiLOiZ 8/ioton" 0^ "Th^ 4a£e6men and dthd^ ^alupzopld 
in the WutQAn Region.*' 

¥\ Women and men uoiZl be tAtated witik zqnat dignity, and 
nupztt, and cotmrnnti about thm should be givtn zqaa^ Wdight. 

U Vo not ducAtbz mmtn in t2nm of^XluuA phij6icat ottAtbiitOyb 
ofi apptza/iancz unlu6 rrfen oAe also ducAtbtd in compoAabld 
tznm. PoAtxcutaAZy to be avoided oAe adjtcJxvu that tund 
to di iniMh mmzYi by p'o^naying thm os cote, {sKagild, 
dtV\catz, ho^lpZus, doUllikt, oXc, and joku ok innanndof, 
l$octt6>:rig on a mman' pl^j6iqu2.. 



U62 

M/t* and M/la. HcAttutnK 
Kan a gcviaqt. 

Mn., l\ckWU>tVi, a ^land- ' 
bomz man loith a {^utt 
Kzd beo/td and a mam 
tai^ny liai/i, Wn6 a gaKaga 
in pa/itnO/Uhip with M>W. 
hicAttutZK, a 6t/UIUng 
bZondz who woKk^ the 
pmp6* 



Avoid 

M/i. UcAltut^A nxm the goAagt 
in paxtnoMkip with ku wi{ie, 
a 6 VUlung blonde who man6 
the pto7ip-6. 



69 



Avoid izioAAJMo to mmtn in t(>Am oi tkojji KzicitLomkip to 
men M th{>.iA jjom^'ed. 



U<se 

Geoige StdLVOAt, Bocuid o^ 
EduccUxon Pn,QMidz.\tf 
and MoAtj lanQ, ChcUwoman 

' G{i tht Ad Hoc Cormittzt. 

OK 

Gzo^gz' StoiiXULt and HaAy 
Lzng 



Avoid 

Gzo^ge, StowoAt, BooAd OjJ 
Education VAUldavit, a^vl MoAy 
Lang, i^l^d oi Voaton, Ha/uiy 
Lzng,.. 



GzoAgz Stmwt, EooKd 
Education VAUldcnt, land Mo/tt/ 
Lzng, mothoJi o^ ({ou>i/, , • 



l^hcn ivom^n a/tz Ac(^e/iAzd to in nwUXaZ AQ.Zation6liip6,: the 
coKAcct tojim .u "teci(e." 



i^ic [o/i name o^ peA^cn] 



, Avoi.d 
tha (Mli^c 

the tittle mman 
the old lady 
the boJUoA kaZi 



SimiloAly, avoid Acf^eAAing to a husband 06 "the 'old man." 

Tcm6, titlUf and naxmU ^houJ' >e u^cd In a poAallel 
construction, i^Jtth {^ejm^u 6omeAMne6 mentioned ^i/ut, ^oa 
voJUety. I 



U6e 



I 



men and women; boy6 and\. 
gvdU; mmen and men) \ 
giAl6 and boy 6 ' 

PAe6tdent and M^. foAd\ 

\ 

the liiUf bands and wives ) ' 
the couples 



Avoid 
men and gtAls' 

PAQMldent foAd and Betty 
the men and theln: m,ves 



Women oAe Ae^eA/ied to by tkeJji om names, not by titles 
Indicivting moAi'jJi AeloitioYishlps , unless this Aji significant 
In context and/oA men oAe Ak^e/iAed to In the 6ame my^ 

Use . Avoid 

\ 

Volley Madison ^\ Has. James Madison 

SenaXoA Pe/icy and 
GoveAnoA Gaosso; 

Ua. PoAcy and Mas. Gnas^o; \ / 
ChoAles PcAcy and EZZa \ ^ - 

Gaosso. ' \ - | 



SemtoA PeAcy and hiAs. Gaosso 
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T/ie toAii} ladies u> to fae a-ied (o/ien men ojit 4e,^evted ;to (t6 
.gentlemen^ and not cu> a modiilVi [Icidij lai^ut^i., ^Rdu mclmtic] . 
H u to fae avoidtd a nWik o^ iatbt ^Upzct, cis in "ciQ.ayiing 
tadu" (a6e eleanevs, custodians). Because ladylike hM ccme 
to mzan "ovaA-nico,'* on. " mncttuAaltif a{^{^zctzd" to manij people., 
it mtj be bo/bt to avoid tiding it. 

Pn,o{^U6ionat tUlU oJia 6uUicUnt to idzntii^u pn.oiU6ional 
tvomeiu kvoid tiiz vui>z oi woman a modif^inn, a6 in woman 
doctor^ woman lawyer. 

U6Z Avoid 

Ihz loM-knom doctor,, T/ie wM-knoion woman doctor, 

ViAginia ApgoA, Uin.giitia Apga/i... 

T/ie doctor n^zachzd iori T/ie mmn doctor Kmchtd 

heA bag. ^ ioA /le/i bag. 

{jJormn in bLi6inU6 oAt Mzfo^Vizd to by tkcin, job titles. 

U^e Avoid 

a66iMant gol-lrnidati 
^dcAoXaAij gint 

Avoid the. a6e o{^ 6p2,cial toAm^ j(o^ i^omtn in pa/itLcuZaA job ^ 
cxUzgoAiu, 6uch a6 pc(>Xii66, authon.<i66, tu/te/Lette, aviat/Ux. 
U6e pooX, author,, lU^hzA, pilot, ztc. 

i6 acctptaJolt iU>agz whuAt a woman' 6 moAital 6tatiU> not 
6igni^icant in cowtaxt ok iA not known, oh. wktn tha woman Is 
known to pnJL^QA it. 

Authou and ^amoiu ptoptt no longoA living oAt convzntionallif 
KzloAAzd to witiiout tUla, by iuJU noma tha {yout tone it 
appzaA6 and by la6t namz only tixQAta{st(Ln, u^e64 tiilS would 
not be cluoA 'in contzxt (a6 wiXh Amy iowall and 3amu Riu^zU, 
iowoll] . 

U^e Avoid 
lrfio6t, Robi\U>on and Fw6t, Robin6on, and Mx44 

Rc?fae^ fn.o6t, Edivin 
AnLington Robi^uon and 
Emily Vickin^on 

RoboAt Bn.own.ing and Bnowning an^ Wu. Bn^owning 

EllzaboXk ZoAAoXt Bn^owning 
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Af^toA {^ounding HuZl Hoobt, 
Jam kddam.. .;thzn Addam 



VlznAt and hia/Uo, {ok Wo/iie 
and ?ltnA?,\ CiiAlz; ilit 



Avoid 

HtoA founding HaZZ Hooie 
Haj>6 Jam Addam...; than 
Mc44 Addam6 

hin.. and hiu. CuAit, Vk. and 



n 



Scott, fo^uman and Company 
GUWELWeS FOR VmOVWG THE IMAGE OF mi i IW TEKTBOOKS 



Semm /i^^u to all ttio6Q. attltudu and actions which dmcan on, 
^toAzotypz Individuals oK gn.oup6 because o^ tholA 4ex. Thuz 
guldoZinu iocu6 ^pzcl^lcaUy on thz clanl^iatlon o^ 6cxum as aX , 
/iClatu to voomQn In textbooks. 

WholheA accldznXally o^ Inlzntlonaltu, worrnn 'have, {^Ktqutn^ty 
been t/iexU^d as Inivilou. Textbooks should t/iQ.at womzn anjd men 
as 2.quals, Textbooks o/ie sexist li they omit the actions and 
achlevments o{^ i^omzn, l{^ they daman mmen by u6lng pat/ionlzlng 
language, oK l\ they 6hovo voomen on, men onlif In stereotyped n,olu 
voilh les6 than the iuU nange o^ humn lnteAe6ts, traits, and 
capabilities. The actual role oi 6exl6m In society, past and 
present, should not be Ignored; and, wheAe approvrlate, ^text- 
books can dUscus^ sexism as an Impcnta^vt ph^enomenon u)lthout 
reilectlng or reln(^orcing sexist bias. 

GENERAL GUWEllUES FOR TEST AMP ILLUSTRATIONS 
f 

T^ie addons and achievements 
o{i i^omen 6houljd be recognized 

T^ie contributions o{^ voomen to politics, the sciences, the art6, 
and other ilelds o^ten considered excluslvelq masculine should 
be presented and explored. 

The voonks o{^ {^omle authors are too o^ten omitted {^rom anthologies. 
When compiling or revising Such texts, editors should actively 
search ^or matenlal mitten by women. 

Fem^es should be Included as of^ten asjmles In math problems, 
spelling and' vocabulary sentences, diScusslon questions, test 
items, and otheA exercises. Very of^ten the ovenall tone o^ a - 
book is sexist because malu are more frequently mentioned ^n 
exercises or because the exercises p^ent o^xly stereotypes. 

Although many factors determine the content of textbooks— authors , 
penmisslons, space, time, money, the market, etc.—thes'e Umita- 
tlons should not be used to excxise bias, pr^ejudlce,. or 
Insensltlvity. 



Women and glnls should be given 

the same respect as men and boys - ' 

WnlteJis, editors, designers, and illustrators should make sure 
tfiat both male and female readers feel tlxat a publication is 
directed to them. 



l\<UvUat 6hoiitd be bCMLti^Uzcd cxoitiulltf in tim conttxt oi tha 
book 06 a ivtioZo, to qm^oAh tlicU contmpt ^on. women 06 a g/ioap 
c6 not bi^vQAtmtly bzinQ io^ti^zd. foK txmpla, tm^Cm 
6fwuld tdkz ca/it tiiat matznJjcil about a woman who Is 6tupid, 
iimnCMiZly inapt, a bad dnivcA, a 6hAmUh mothoA-in-touw, a 
bliyid iollowQA o^ maJtz inAXLativa, dtc. dou not p^uznt tiiuz 
quatctiu 06 typical o^ womon o6 a gKoup. GiAtb and uoomon 
should not be 6hown o6 moKZ ^ca/i^uZ o^ dangoA, mico., 6naku, 
and ivViZcX^ titan boy6 and mzn a/ia in ^iyniXxvi situations. 

Women and gvit6 6houZd not be shown o6 amo^thy pnopto. w/ien thzy 
do not con^o/m to tmlz standards. hiiUu should not be viewzd 
o6 having a monopoly on ability to judgz ahat is iyitoAUting oK 
woKtkwiiUbi. 

Ktthough womzn oKt a majo^tity oi tha AmzAA,can population, in 
many mys thoJji kisto/iy has been that o^ a minonJMj g/ioup. 
Becooie o^ past discAimination, tiiz s 'sna cjo/lz must be taktn In 
pont/iaying womzn as in pontAaying blacks, ul^^ to ZLcans, 
*Ckicanos, AmeAican Indians, and othoA minoKitioJS. 



Abilitiu, t/Loits, intOAuts, and 
acxAvitits should not be assigned on thz 
bu^is 0^ malt on, {^malz stoAzotypu 

One KOjoLSon o^ttn ciXod ioK tht ovoMohoXming poAczntagz o^ szlac- 
tions by on. about malu in ILtoAatuAn and languaga oAts tzxts 
is that boys will Kzad only stonJ^u about boys, whoAoxus giAts 
will /lead anything. 1^ iomtu woAz not depicted as passive, 
lacklusteA'^ sweet but senseless Mudgejs, both boys and giAls 
would ^ind them moKe inteAeJSting. Few boys have Kzjected 
Alice in Wonderland oK The Wizard of Oz because thz main 
choAacteAs one giAts. 

Females as well as malius possejss couAagz, physical stAcngth, 
mechanical skills, and tiic ability to think logically, hiale^s 
as well as ^emles can be ^eaA^ul, weak, mechanlcaUty Inept, 
and illogical. Femles can be nude, intAactable, active, on,'' 
mtssy. lAalts can be polite, coopeAotlve, inactive, on. neat. 
Because such choAacteAistic^s aie shoAed by male>s and ^emale^ 
in reality, textbooks that cZassiiy tiiom as "masculine'' on. 
"^ejninlne" one mijsn,epn,eA>entlng KOAlity. 

Both men and women should be shown cooking, cleaning, making 
household Kepalns, doing laundry, washing the caA, and taking 
cane o^ chlldAen. Both men and women should be shown making 
decisions; poAtlclpatlng In sponts; wnltlng poetAy; wonklng in 
lactonlts, stoKts, and o(^iiceJS} playing musical InstAuments; 
pn^dctlclng medicine and law; seAving on boands of^ dlAectonjs; 
and making sclentlf^ic discovcAleJS . Howcvin, cane must be taken 
to avoid replacing old steAeotypeM*U.:tii new one^s. Showing some 
women in tAaditlonaJt n^olejs, such m .housewife on. nuAJse, Is not 
sexist ii women one sham in otheA Kole^s as well. 

U 
bi 



C/u^cke*! oitm confionm to tha ^tandaAcU tiidJji pecM because 
timj idOA niditult. li o>^n bou6 o/ie ^ncouAagzd to fae activz 
and compztiXlvQ,, gviU voUJi tlxUt incJLinaXion^ man td^n to 
6ti{^tQ, tlitm. onJ^y QiAU o^e antouJiaQad to ^xmU6 ovznlfj 
6uch motiom 06 i{ea/t, 6omaovo, and af^J^^ction, botj6 mij 
{^zzZ Kziiiztant to 2,xp^t66 thz6t motions. 

Botli men and mmQ,n hav^ much moKZ tc Qoln ^Kom thz ztiminaXion 
OjJ -^tzAZotijpU. Tex^faoofci vihlth avoid maJLt and {^malo. 6t2AZotijpinn 
liiZl moKt aaau/iaXeZy ^zpn^utnt nzatitu, zntounaQ^ tolznanta ioh. 
individual diil^QAtntU, and allow monJL f.^zzdom f^o/i diildAm to - 
di6cov2A and zxpKU6 tJfioJji nzzds, int^AUts, and abilities. 



RECOMMEWPATIOWS FOR Ai/OIPING SEKIST LANGUAGE 



Vexiting uxith thz omi^6ion oj mmdn 

ToAms and titlu which a6e man to Kzp^uznt hmanittj havz tJiz 
tiitct oi zxduding voprmn ^Kom vaAticipaXion in va/u.oab hwmn 
dctivitiu. It iJ!^ u6uaiZu ^a^y to dind ^oma othoA my ofi 
2,xp^U6ing thz idea. 



EXAMPLES OF SEXIST LANGUAGE: 

■'QXVily man 

UzaivdoAXhaZ man 

When man inv^ntzd tka 
whZdZ. . . 

History of the Black Man 

in America 

t4an and His World 



POSSIBLE ALTERNATIl/ES: 

toAlq humane, waIu man and 
mmzn 

NeandQAJJialA> , NzadoAXhaJi men 
and womtn 

Wfien thz vohddi wcLs invantad. 

History of Black People in 

/America 

World History 



Oaaupational ttnm oi^ttn igno^z the. exci^ence of, tcomen mnkzu. 
Wh2,n a g^oup include both mm2.n and mtn, a^a a teAn o^ ph/uud 
that ^e|{£ec^ tht actual' composition od the q^oup. 

EXA/4PLES OF SEXIST LANGUAGE: POSSIBLE ALTERNATIl/ES: 

faa6^'ne.54men businu^mm and mmcn, bu6imS6 

lojxd^f opoAoXou oi small 
basinUSU, (iYUAiipn.iin(iijAS , 
moAchanXs, indust/uJitUtS* 

congressmen mmboAS o{^ Congnus, congressmen 

and women 

maUJbnen * IctteA coMleAS 

repaiAimn people who repaiA. . *,repaiA£AS 

* Since the tvm businessmen JU o^ten used loosely, it maj^ be. 
helpiul to descAibe the pznson or peAsons in more p^iCcise 
occupatiofial teAsns. 
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A K\it\i ilizinci tone toiocuid ivomm, CAtCLttd btf kuphmUm, diminU' 
tcue su^dixts, and facfe panaZtiitum, nmt be avoided. 
Rci^etCKces to a teomn's app(>anancz, ma/LiMit btattis, and {flsnilij 
shoaSld not be mdc units s t/ie6e X.tm^ ivoutd be notoi'Jontfuj in 
*Lc(^(!AXing to a mn in thd -same corUtxt. 



EKAMPLES OF SEKIST LmUAGE'. 



POSSIBLE ALTERmiVES: 



tilt {^a.iA 6 ex, ^tlit wtakoA 4 ex 
tilt gvitb in tilt otif^ict 
btuZpt/it66, 6a^^^agette 
tilt Zadit^ and tilt mtn 

mtn [and mmtn) 
man and id (it 

Tilt (Oo/Lfc6 Oi( Htmingmij, 
Sttbibtck, and Buck 
i*:tic li^idQiLu tcad. 

Tilt pottic 6tijit oi Emilij 
Vicki>i!>on and E.E. Curnninfl^ 
oJit qiuXt di^{^tn,tnt.* Enujtu*6 
6tijtt <C6 ^poAt and 6impZt, 
iVftiZt Cimning6 ' o . 

Gatitto wa^ tht a^t/ionomtn, 
loho dUcovt^td tilt moo>i6 
0^ JapcteA. Sia/Ut Cuxit 
tati tilt btaiuU^at chemist 
ioho di6covtn,td nadium. 



Tht candidate lOt^t B^yan K. 
Mltson, p/itsidtnt o^ 
Amt^can EZtct/ionic^ , Inc., 
and Fio^tnct G^tt^u^ood, a 
pc/itf blondt QKandmotixtfi oi 
ii^t. 



tuomew 

tilt mmtn in tht of^iict 
bCiiZpton,, ^ufidmgi^t 
tilt womtn and tlit mtn, tlit 
ladyiu and tht gtntlmtn 
mtn and ivomtn 

husband and iA)i{it, man a>id woman, 
tilt couplt 

Tht W0H,k6 o{i Homingmu, Sttinbtck, 
and Buck W2At loidtZtf Ktad. 

Tht pottic 6tyZtS o{^ Emily 
Vickin^on and E.E. Cimnings 
oAt quitt dA.iiQAtnt. Vicliiii6on'6 
6tijlt iA 6pa/it and 6impit, 
I'jkitt CumminQ6 ' . . . 

Gatitto ivas tht a^t/ionomt^ who 
dOiCOvt^td tht moon6 o^ 3upitQA: 
Ma/Ut Cuytit voa^ tht chmls^ 
who discovt^td /ladyium. 

Gatilto am tht handsomt 
a6t/ionomt^ who dUcovtn.td tiit 
moon6 0^^ JupiXoA. Ma/Ut Cu/Ut 

tht btauti{^ul chmi6t who 
di6covt^td nadiium. 

Tht candidattS WQAC BKcfan K. 
Witson, p/it6idtyit o^ Kmojvican 
Eitct/ionia^ , Inc., and Tlonanct 
GKttnuJood, cAtdit ma^WLQVi {^on, 
BZoomingfuZl' 6 dtpoAtmtnt 

StOKt. 

Tht candUlatt6 wtn,t Bfiyan K. 
Wilson, a lxand6omt, siivoA- 
hai/itd {iOthoJi o{^ thAtt, and 
Flo^tnct GKttniiJood, a pojiX, 
blondt gnandmotixQJi o{^ ^ivt. 



Eliminating stX'-Kolt 6tt^totijpt6 

EdLtou and authou should be cautious whtn tlfitu assign ctnMiin 
activitit6 on, wlt6 to ptoplt ok othtnioist di^t^tntiate bttHJttn 
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p2,opt2, puAnZy on th.t bcui6 OjJ 6zx. hiany 6uch a66mption6 mis- 
Ktpfiuditt ^taUXi! and IgnoKt thz acXual contAibiUxon6 both 
4exe6 tx) tht acUviiy ok koI^ TkU ^ not to 6ay that olnZb 
should mvQA be ploMjJizd piay w<Xh doVU ok that boy6 6houZd 
nnvzA be pldtixxzd ptaytng i^jWi ba^dbaU^, but that a moKt voAlzd 
ptctvJiz 16 at^o a moKZ KiiatUtic ont. 



£m\?iES OF smsj langukge: 

In Neio England, thz typicaZ 
^a/im 1006 60 6maZl that thz 
ownoA and ills 6on6 could 
takz cxviz o{s it by thm6QZvt6, 

Cliildxzn had once lOLOAnojd 
about li^z by lutzning to 
aunt6, unclz6, QKandpaMnt6, 
and thz tac6e mew, oi thoMi 
toi'Jn OK neighborhood , 

WfUtz a poAagnaph about what 
you expect to do tc/ien you 
oAz old enough to /laue hir. 
OK M/L6. btioKt yovJi vumt. 

VaUOiWil 6ymbotf> oAe 6mall, 
p2A6onaZ objo^cU ok ^066^6- 
6ton6 that havt poAticuta/i 
a660ciation6 ^OK thuA 
ovonzu^ To a mmn, doK 
nxjmpldf a p/iZ66zd ^lot^o/i 
might KZcait a dancz 6ht 
attondzd many yta/u ago. 
A boy might kttp a cAacktd 
ba>SQ.ball bat fcecao^e ^ct 
Kmind6 lUm o^ the. tarn fie 
htt thd lotnntng homt Kun. 



POSSIBLE ALTERNATIVES: 

In Nm England, thz typical 
{^anm 6o 6malZ that thz 
lamily mmbe^^ could takz coAz 
ofi it by thQj(n6zl\)Z6. 

C^uildKZn had oncz IzoKnzd about 
li{^z by lUtznlng to aunt6, 
unclu, gnandpoAznt^ , and thz 
tuc6e pzoplz oi thzoi torn ok 
nzlghboKhood. 

i^nttz a pahagKaph about what 
you would tikz to do whzn you 
QKOii) up. 



pQASonal 6ymbots OAZ 6matl, 
pzuonal objzctii ok po66z66ton6 
tliat havz paKticula/i a66ocia- 
tion6 ioK thziA omzu. To a 
iathzK, <^0K zxamplz, a toy 
tKujck might 6ZKvz a& a KzmindzK 
o{^ a boy who ha6 gKown up. A 
glKl might kzzp a hKokzn tznnl^ 
Kacket bzcau^z It KQ:tiind6 hzK 
oi a haKd'UOon championship. 

PzKSonat 6umbolSi ... To a 
poJiznt^, ipK zxaxnplz, an old 
puppet might 6ZKVZ a6 a Kz- 
mlndzl of a giAl who aa6 gKown 
up. A boy might kzzp a 
HalZowzzn C06tumz a6 a 6ouvznlK 
^Kom ht6 cliildhood. 

W/ien cAZjotlng 6pzlling, math, and otIiZK zxzKcl^zs using ilctttious 
pzoplz, authou and zditoK6 should makz 6uAZ tiiat 6tzKzotypU oAZ 
not pzKpztuatzd. 



EXMiPLES or SEKJST LANGUAGE: 

Al tUtznzd patiently to 
tliz ladl^ chattzK. 

Thz ex-stenogvapher got a 
job as a 6tmaKdz66 with an 
aiKJUnz. 



POSSIBLE ALTEmATJUES: 

Al listznzd pat-^'erj^hj whllz 
thz womzn talkzd. 

Thz ex- stenographer got a 
dzgKZZ In accounting. 
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Wc\cLs tlkt opokc ^person and cliaivpevson , int/ioduczd into thz 
tmifjuage to pKuvtnt thz otnl66ion od mmm, 6liould not 6e applLtd 
to womm ontij. IDlim person LU>Q.d, it KtioAJt^ to n^LthoA a man 
Ok i\)oman.. 



EXAAIPLE.OF SmST LAMGUAGE: 

Haltn Lopez i^ilt bt tiit 
6pokupzuon {^oK t/ie admin-- 
a>t/iation, and hUchaoJi 
Johnson liUlZ fae i/ie 
spokuman {^OK tiio. union. 



POSSIBLE ALTERNAnVE: 

HoZzn Lopez wiZJi fae tiia ^poku- 
vQMon {^0^ thz admini>f>'t/iation, 
and l^Uchatl Johnson mZl fae 
t/ie -6pofee6peA4on ^ok the uyiion. 



hxLite^ 0^ ioMilu oAz o^tQjn clio6Zn to n,zpn,uznt "typic^Ji?" zxampZu, 
iJieA^by excluding ona o^ tliz 4exe6 d^om thz K^adak't thouQlvU^. 
Thtn.iL oAz many my6 to avoid 6uch 6t(2Azotyping 



EXAMPLES OF SEKIST LANGUAGE: 

tliz common man, tlic man on 
tiic ^t/icoX 

the mn who pay6 a pKopenty 
tax^ 

tlic typicaZ AmeAican.^.ht 
tlic teacheA. . .6hc 

the hou^eici^c voho complaint 
about higheA pnicu 



POSSIBLE ALTERNATIVES: 
okdinoAy people 

the peMon v)ho pay6 a p/iopeAty 
tax 

typical AmeAican^i . . .they 
tlie teacheA. .Jie on. 6he, 
teacheM*. .they 
the con^umeA [homemakeA] who 
complaint about highoA piice^ 



WheAeveA po66ible avoid the we o{i "he^-him" ne^eAent^. It i^ 
oiten pne^ejia^ble to uie a plwial sentence wiXh plu/uil pnonoun^; 
on 6^ub6titute he or she^ her or him^ him/her^ on a synonym ^on 
the noun. It i6 becoming incAea^ingly common in all but ^oninal 
usage to mix ^inguloA nouyi^ voith planal pionoun^, 06 in the 
sentence "Ed and Sue woAe pnz6ent, but neithen expnu^ed thein 
viei^)6." O^ten pnonoun^ that needJLe^6ly ne^eA to 6ex can be 
neplaced: "Ed and Sue voeAe pne^ent, but neJMioA expnes^ed any 
view6 . " 



Changing language that demeans voomen 

Wnit^U o^ten judge voomen*6 achievment6 by 6tanda/id6 dl^oAent 
^nom tho6e by vohich they judge men^6. Thi6 i6 nece^^dny in 6ome 
pno^e^^ional 6pont6 voheAe the 6ame ^tanda/uh do not apply. 
HowevQA, in otheA aneoM oneU 6ex dotj not aiiect one^6 competence. 
TheAe^one, wnJXen^ should avoid con^tnuction^ that place women in 
a 6pecA.al cla66. Wonds like girl^ young woman^ woman^ lady^ avid 
gal o^ten Subtly denignate voomen^ 6 acfiiev amenta . They should be 
u(>ed only when theJA counteApoAtS boy^ young many man^ gentleman^ 
^and guy would be-appnopnJjite in ne^oAAing to a male. 



78 



EXAHPLES OF SEKIST LANGUAGE: 



POSSIBLE ALTERNATIl/ES: 



paintoji, avid Gzokqajol 

Mo/tce Cu/Lce did lohat ({ew 
pzopZQ.-mzn on, uoomzn-couZd 
do. . 

highly 6uccU6{^al Zkdy 



AndJim WyiUh and Gzon^gia O^Ktzf^z 



Ma/Uz Cu/Uz did n)hat ijew 
pzopto: couZd do* 

MoAvf WzW> Lamznce^ iM a 
highZy -6acce6-6^a£ adv^nti^ing 



Jtnm JS^ixck 06 woman doctor oK female executive 'aAeigzno/uiZZtj un- 
acc^ptabZ^: WheAz it i6 duinabla to ^zioA to a pQMon*^ 4ex, 
>^e({eAence6 should be made uJiJ:h tixa a^id o{^ {^mifUm pnonoum^* 
"The. doctor, va^ttk^d .into thz Koom and pat huA bag on a chai/i nzxt^ 
to thz pati^nt^6 bed." In 6orm (uuu, homvdA, it iA> neced^oAy 
to Kt{^Qji dOi^atZy to a peA6on*6 -6ex, 06 in tkz 6Q.nttnct: "T/ie 
ijoon,k6 o{^ ioMito. authou oAe too o^ttn omitttd iKom anthoZogiu 

Avoid con6t/iuation6 isnplying that ccomen, bjicAWt^t thty oAz iMomo^n, 
oAe oCtoat/^ dtpzYidtnt on malt, initiative. 



ESUiPLES OF SEKIST LANGUAGE: 

The anciznt Egyptians 
atiomd mman com^znabtn 
contAot 0V2A pKopoAty."^ 



A 6ijavz coaZd not cZa^bn 
hi^ voi^z OK ckiid/Ltn 06 
his om btcojuust thz iai06 
did not n^zcognizQ. 6tav2, 
rixi/iAiagu.* 

tha loAmnK and his u;^^e* 
a hormom^ and Ivis iamJbf 



POSSIBLE ALTERNATIVES: 

Women in ancient Egypt had 
considzhablt cont/iol ovcA 
pn.op2Aty* 

Men in ancitnt Eguipt atlowad 
mmtn coyu>iu(in.abtz cont/ioZ 
ovQji pKopoAty.-^ 

SJZavU thitd to maintain family 
/i2JiationshLp6 , but thd torn 
did not K^acogntza 6iavz 
m/uiiAgu. 

a {^ahm cowpla 

homtomws a^id "thoJji chitd/im 



*T^ie6e e^xamptzs do not make. ^tYist inasmuch 06 toJim tika 
ancient Egyptians^ slave ^ faTmeVy homeomex* inclmdd toomen* 

+T/ic6 -6en^ence muM be con/idat only ii tiia author couZd 
pKovt that men in ancltnt Egypt^couid choo6^ to gnxxnt oh, 
dtny pKopeAty nights to mmm. 

CaAt must be tak^n to avoid 6zxist assumptions and 6teA2,otypU 
in tOjachnAJS^ manual 6 and othoA toxLchcA aids. 
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LmiPLES OF SEKIST LANGUAGE: 

Mamjie/LS and ^CyU^ou (Uiz 
good zijz-hand Coo^xdincutou . 
liitttm thz nail inbttad 
tiiz tiimb x4 a t/Umph 
j^O'i tliQ, boyh. ^Cutting out 
papaK doltb and thOAA 
gamzntii x4 good ^o/i tht 
qlxU . ' ' 

T/ie tikz action 6to^u, 
and both boij6 and alnJU 
tikz animation comedy, 
Gi'Xtb i^mi KQjad 6tonloj> 
tiiat boyl tike, but the 
boy6 i^UZ not enjoy 



^POSSUIE ALTERNATIVES ' 

Hcmmen^ and 6ct66ou oAe good 
eye-hand coordinator. Von, a 
clUZd, Ivitting the nciiZ instead 
Oi5 the thumb OK cutting out a 
h'^cognlzable 6hape ts a t/Uumvh. 



hio6t chttd/ien tike action, 
aninntion, and comedy in 
6tome6, Some chtldken, hou)- 
evQA, ioitt enjoy tigliteh. ok 
more ^eyvtimentoUi type^ o{i 
K(^adtnQ mate/UatS. 



Revtsing ^exJj^t manu^cxipt^ 

A manu6cM.pt may contain 60 many in6tance6 o^ ^extst tanguage 
tliat a complete n^evtsion x4 nece^^oAu. Fottoioing oAe t^)o 6uch 
6cteciion6 along voltii po66ible'' KCvi6ion>(> 



SEKJST PASSAGE: 

Have one memboA o^ the cla66 
ivalk onstage i\ito an en- 
vi/ioment o^ kiA choosing 
(nmembentng the dt{^{^en.ence 
beipjeen 6hoijoing and doing, 
be ^^uAe he doe^ not show 
you lohene he ts, but nathen. 
dock i^)hat he mold normally 
do in tliot place. ) When 
you cuie 6uAe iohen.e he i^, 
join him in the envi/ionment. 
A6 each memben, o^ tlie cZa66 
^ dUco\)zu lohojie he ts, tiiey 
in tuAn may join htm onstage. 

Bonn ik hianche^ten., .England, 
in 1922, the daughteA o{^ a 
gneengnoceA, HaAy BaAAington 
6peyit a typical giAliiood 
doing choKe6 oAound the 
hoa^e and reading the vooAk^ 
Oj( ^cjna^e autiiou 6uch 06 
Jane Austen and Erttly BAonte. 
f\lthough 6he con^ideAed 
ottAactive by men and had 
6eveAal 6uitou, 6 he Aejected 



SUGGESTEV REVISIONS: 

Imagine youuel^ in a poAticuZoA 
situation. Without tetting 
the cla66 voheAe you oAe, mlk 
onstage into tkU enviAonment. 
RemembeA the diHoAence between 
6hoioinQ and doing and do whcCt 
i{)oiiJld noAmalZy be done in the 
place you have chosen. A6 
otheA cIm6 m2mbeA>!i Aecogntze 
youA envinonment, tiiey may 
join you onstage, becoming a 
pant 0^ tiie ^ame situation. 



BoAn in Hanche^teA, England, 
in 1922, the daughteA o^ 
middle- cZa^ 6 poAent^, HoAy 
BaAAington 6pent a good dml 
0^ heA childhood Aeading the 
mnk6 o{^ nJtll-knom EngtLsh 
authou 6uch 06 Jane Au6ten 
and Emily BAonte. She 
iiitent on puAJ^utng a titeAoAy 
cakeeA, and heA 6haAp mind 
ottAacted the attenticm o^ 
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thz joy6 0^ moMMiQz in on^doA 
to ptmae a litd/ioAu cjvuk^a. 
H(iA 6haAp, mcu><i{jJiim mind 
aWiactzd iiie attention 
in^t/iuctou at Oaeen'4 
CoZZzg^ ujhoAe 4/ie icon tha 

liXoAdtjuAZ in hati ^inal yQO/i. 
By 1946 M66-6 Ba/i/Ungton had 
become a nationaZZy knoicn 
aiUho^U6, WigoZy duz to 
liQA bUt'6Ming novoZ 
Crassington wliich d^att 
with man '-6 atiznoition — a 
thmt that ^2,Cii/tAzd in tho. 
(ughX noyjoJU that {^oZlomd. 
Now 6miAiitAA2.d, ^/le can 
occa^ionatty fae -6een on tha 
OLuUkiAts o{^ hianchUtOA, 
^ponting the. good looli6 and 
tAAjnx iigu/id diat boZit hoA 
ago.. 

Vtating loith umvoidablt ^tKi^m 



i^ut/iuctou at Qu^^n'6 Cottcgz. 
In heA iinai hQjO/i, -5 he won tha 
covoXo^d Oaeen'4 P^ze {^o^ 
LitQAotu/iQ,. By 1946, BoAAington 
had become a mtionattu known 
author, ta/igtty duz to hoA 
but-^zZtlng novoX Crassington^ 
which dcxUt witii hman 
aZicnatton — a thmc that 
KccuAAcd in the QA^glxt novol^ 
tixat f^oZlowcd. Now ^cruiActAjicd, 
6hc can occa^ionaZZif be 4een on 
the ouX^luAt^ OjJ HanchutcA, 
whcAc -6/ie £ead6 an active tif^e 
and enjoys good heaZtk. 



IjJ, af^tcA cjvieiiiZ con6ide^iatLon, an autiioK ok editor ^ind^ it 
duiAabZe to Me 6eZection6 that contain ^exiAt attitudes, tho^e 
attitude6 6houZd be di>scijui>6ed in accompanying de6CAiptive matenMiZ 
0^ da>cu66ion qae^tiom. Fo4 example, the following Que^tiom 
appeoAed in one text af^teA the 6to^y "The JouAnaZ OjJ a Wif^e-BeatoA" 

1 . The Latin6 have a wo^d ^0^ iZ* machismo ^ that 
flaunting 0|5 moMcuZinity that ^ expected in ccAtain 
maZe- dominated 6ocietiu. To what degree dou the 
Va6iZi who begins ttvu jouAnaZ 6em to accept thU 
concept oi maZe ^upenA^ontty? 

2. Eve^y time Nitsa hiU heA htuband, 6he 6tate^ caZmly, 
"I oa;ed you one...." U 6he, 6h^^.^ZaMU, dimply 
repaying a debt? 

3. TKy yoixA hand at wntting a jouAnaZ NiXf^a might have 
kept ^0^ the dau6 covered in the 6to^y. 
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BIBLIOGRAPHY 



Below is a brief listina of several publications and periodical 
references useful for reviewers of curriculum for sexism. In addition, 
addresses of organizations engaged in ongoing preparation and publication 
of material concerning sexism ar,e given. 

Rather than dupl/icatinq the extensive v/ork done by others in identi- 
fying resources, including organizations and bibliographies, vie have re- 
printed .on pages 86-88, a section from Images of Women, published by the 
Pennsylvania Department of Education in 1973» We are qrateful to that 
agency for permitting us to use the material. 

Books and Pamphlets 

Ahlum, Carol, and Fralley, Jacqueline. Feminist resources for schools 
and colleges. A guide to curricular materials. Old Westbury* 
Feminist Press; 1973. 

This inexpensive booklet is invaluable for schools wishing to 
bring change with regard to sexism in the classroom* In addition 
to other guidelines for ireview of instructional materials, entries 
include listings of nqn-sexist books at various grade levels, and 
of multimedia, including simulations, , 

Business and Professional Women's Foundation* Sex role concepts: an 
annotated bibliography. Washington, D.C. 

Education Committee of Pennsylvanians for Women's Riqhts, Self-study 
guide to sexism in schools. 

This publ^ication contains a wealth of suggestions for examining 
curriculum, instructional materials and library collections, as 
well as examining school staffing, and the total ^^rogram of the 
school. 

Educational Challenges, Inc. Today's changing roles: an approach to 
non-sexist teaching. Washington, D.C. Resource Center on Sex Roles 
in Education, the National Foundation on the Improvement of Education. 
1974. 

Subtitled "Teacher, resources with curriculum related activities," 
this publication offers a wide variety of classroom strategies at 
both elementary and secondary levels which encourage both female 
and male students to examine sexist stereotypes, analyze implications 
of economic statistics, discu3S human rights, and apply the valuing 
process to problems of sexism. 

Educa^tional Task Force, NOW. Children's literature and curriculum. 
Mew York. National Organization for Women. 

A list of literature on sexism in children's books. 

. Dick and Jane as victims. 

Sex stereotyping in children's readers. 
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. Little Miss t4wffet fights back. 

A listing of recommended non-sexist books, 

I 

Haller, Elizabeth. • Imayps of women. Harrisburg. Pennsylvania Depart- 
ment of Education. 1973. 

Prepared .as a bibliography of feminist resources for Pennsylvania 
. schools, this publication would be particularly helpful to provide ^ 
betcer balance in library and media collections. 

Kalamazoo Public^ Schools. Recommendations for eliminating sex and 
racial discrimination^ in the instruction program: ■ :.-12. Draft. 
KalamazoOo 1974. 

• The contains a step by step plan being used in the schools to 
achieve the objectives describ3d in the title. The Kalamazoo^ 
experience offers a usefQl model to apply in other school districts. 

McLeod, Jennifer and Silverman, Sandra.. You won't do. Pittsburgh. 
KNOW, Inc. 1973. 

Subtitled "IvTiat textbooks on OoS, Government teach high school 
girls," the study also includes suggestions fov change. * ^ 

Resource Center on Sex Roles in Education- What can you do about biased 
textbooks., Washington. National Foundation for the Improvement of 
Education, updated. 

Suggestions include activities for community groups as well as 
for school staff and students. , 

Stacey, Judith, Bereaud, Susan, & Daniels, Joan, eds.- And Jill came 
tumbling 'after: sexism in American education.*^ New York. .Dell. 1974 • 

Periodicals / . • ' 

~— / f 

Foundation. Los Angeles./ 

"^The emphasis isajpon^sex 7(>"os and society. There are a number 
of sources relevant to curricuxum listed. 

Current developments r^.pprt^ Women Law Reporter, Inc., 514 Massachusetts 
, Ave., Washington, D.0. 20016. 

. Although some schools may find a subscription to thi5 servi'ce 
too expensive, thoSe conc^erned with sexism in curriculum should have 
access to it. ^ 

Educational leadership. N'"^' ember 197.>. 

• A series of^ /articles, ' including guidelines for reviewing 
curriculum. / 

i < ^ 



/ 

/ 



/ 
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Inequality in education. Number eighteen: October 1974. Center for 
Law and Education, Harvard University* ^ \ 

Much of this issue deals with the legal aspects \of sex discrimina- 
tion. Curriculum and classroom examples are also cited. 

Law in American society. September 1974. Law In American Society 
Foundation. Chicago. 

\sTiile the major focus of this issue is upon providing information 
concerjiing the legal status of women, there is also a section on 



classroonv 



strategies in teaching about justice :for wome'ip. 



Phi gelta Ka^K^an. October 1973 



' Contair 
movement. 



s a series of articles concerning education and thle feminist 
including suggestions about reviewing the curriculum. 



Social eduacAticn* December 1972; March 1975. 



/'Contain 



several articles concerning sexism in social studies 



classroomsj. The more recent issue has a wealth of resource listings. 

i 

Women's studies newsletter. Box 334, Old Westbury, New York 11568. 
Published four times a year. 



Source Addresses 



AFT^Womea's Rights Conmiittee 
1012 Fourteenth St., N.W. 
Washington, D.C. 20005 

Business and Professional 
Women 's* Foundation 
2012 Massachusetts Ave., N.W. 
Washington, DX. 20036 

Emma Willard Task Force on 
Education 

1520 W. 27th Street 
Minneapolis, Minnesota 55408 

Feminist Press 
Bp;c 334 

O'Td Westbury, New* York 11568 

KNOW, Inc. 
P.O. Box 86013 

Pittsburgh, Pennsylvania 15221 



National Organization For Wonenr 
Education Task Force ' 
P.O. Box 4315 

Grand Central Station, New York 10017 

Pennsylvanians fo^ Women's Rights 
education Task Force 
218 Chestnut Street 
Lancaster, Pennsylvania 17603 

J^esource Center on Sex Roles in 
, Education 

The National Foundation for the 

Improvement of Education 
Suite 918 

1156 I-ifteenth Street, N.W. 
Washington, D.C. 20005 

Women's Action Alliance 

200 Park Avenue 

New York, New YorK lonu 



85 



RESOURCES /ORGmimoNs/BmmmHiEs 

Erma WUZaAd Tcuk FoKCZ on EduccUion. 1520 We6.t 27th StAZtt, 
Minmapotli>, Minn. 5540S. A pacfeci mtz/UxiU -including 
pKopoJS^aJU ^OK changz, cZcLb6Koom matt^AjoJU and kq^ou/icz tut^ 
ijo/i K'12 tQjdchoA'j. 1^3*50)* 

EveAijii)omcin BoolistoKZ, 20S3 Wutfjood BouZzva/id, Lo^ knQdlu, 
CatL{^o/inici 90025. Now catalog cvo/iy two months. Catjalog 
oii Uon-^axA^t CkUd/imU litznxituAc, 10^ pZiU ^dli-addJiu^zd 
J!:^ tamped cnvQJLopz. 

The FminA^t Pku6. CkiZdKtn^^ booH* Box 334, Old We^tbuAy, 
Long Inland, yonk 11568. Rcpn^ntS vooKfi^ bif mmzn 
vo^iteM: 10916 Smn6{^ield Road, Columbta, MoAi^land 21043. 

KNOW, INC. P.O. Box 10197, PUtsbuAgh, Pa. 15232. Vl^>tUbiUu 
nm^lzttoA* Pubtuhu ^dpnJ^YvU oi key {^minJu^t a^ticlu, 
^ivz volumes o^ Female Studies. 

Lollipop PoWQA, P.O. Box 1171, Chapal HUJt, Month CoAotim 27514. 
Pubtuhu non-6zxAAt clfuJld/icn^6 books. Catalog, $1.00, intu 
to indigent day coAz ctnteU* 

Nm England Vntu Pfiu^, 791 Tnmont St/izot, Boston, tAa^6achti^>ztZ6 
0211S. 0^^-pnint6 0^ oAiiclu onwomm^6 ttboAation. 

RadicaJL Education Project, Box 56J-A, Vet/ioJX, Uichigan 4S232. 

Repaints 0^ oAtxclu relevant to womcn^6 tLboAotion and education. 

San FnanciAco Women' 6 Media Workshop, 2224 15th St/icet, San 
¥/ianclsco, CaJUionnija 94114. Japu ^on ncnt oH.- 6alc. One 
on 6ex Kole conditioning [30 minuter) Aji titled, "And That' 6 
What Little GviU k^e Made 0{^." 

SouAce Book Pne^6, 1S5 Madison Avenue, Now Yonk, N.V. 10016. 
Repaints Oj^ the publA^cation^ o{^ ^le fvut AxneAican f^oMini^t 
movement, 40 tiXle^/63 volumes — $850.00, 

wOmen'6 riic/utuye 3Q/u,e6, Inc# S5S 15 til St/Ldt^, Santa hionica, 
Cali^onnia 90403. ¥a:nou6 FmlnJj^ts SoAiu booklets, caZendoA, 
po^ten^, coAd^. 

The Women' 6 Hutony RoMeoAch CenteA, 2325 Oak StAeet, Benkeley, 
Calif^onnia 94708. knchiveAi oi the cuAAent women^ ^ movement, 
inteAnationaZ in 6cope, l66ue^ diJiectonie^ o{^ mmen^^ 
poAiodicoLs, a 6ong book, tapoM and periodical tUts o{^* 
nueoAch projects. 



[Tnom Images oj^ Women by Pennsylvania VepaAtment of^ Education^ 
NovembeA 'i975. Repntnted by pe^unu^ion.) 
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CCcauHcj/io as c on Women'4 StudiiU, F£oience f/ot<;e and CoAol MiZum, 
SUNV/Colt^gz at OU WutbuKij,/^K 210, Old We.!>tbuAtf, W 
Has a (^ilz o{i moic than 600 cou/tse^ in 6tudie^ and 

dtsctiptiom c'.< SC'me 300, dd^c^LptionA of, 17 6tudiu 
p\og*icun!i , bifiO*unatlon on d^g^ze-g^^ntbig p^og^ams. l66uu 
pttiGdicxit {^adt shzzi^* 

Femotcsts on Mecf^a, P.O. 4315, Gnand CzntAol 

Station, Nm Voxk, NV 10011. Corrwlltd an annotated tu>t oi 
*izcotnricnd^d non-sz)U6t boolis -{^o^ if&ung K^adQ/u>, iOAXh ^agguted 
agz Xangii, Little Miss Muffett Fights Baaky SOi , a coptj. l66uu 
bibtiogiapliy of, a/LticZu on 4-ex 6tQA^otijping in ckildn.tn'6 
mzdia, p^niodicaZZif uvdatzd. Has p^og^am wiXh iapu and 
6Udu, "A fzmifta>t^6 Vim of piildAm^6. LiXznntuAz" , appKoxi- 
nKLt^Zy ona hou/i long. The pKogfum i^ ^^ee, but if p^uzntQ,d 
outsidz tliQ. iVeio VO'Xk mctxovotUan oaqa, iAavnZ- zxpan^u and 
audio -visual zquipimnt mu6t be pKovidad. 

SO'Ston Chapter. "Jmagu of tiia Gfioi^ng GinZJ' 45 Umbuxu 
StAznt, Boston, Mas4. 021/6. Tivz fimding. U^tA ^S^i P^e- 
!iChooZ, Elzmzntaxy, Jofim High, High School, GznoAol Adatt. 

WW Clzvdtand Chaptd^i. Jojan J. Webe-t. UIO Wiuz Road, 

Z^dckJiiViZlz, Oliio '414U S^condoAy school psychology texts. 

NOW Uoijo Vonk City ChaptoA. Anne Gnant Wut. 453 7 tlx St/icct, 
B^woklun, UcioVo^xk, N.V 11215. Study of all oAoxu of 6CX ^ 
di^oUMCfiation in the Ncuo Vo^k City public school systm* 

hlOlO UnJ.on County ChaptoA. Joan L. Amb^4e. 549 Unox Avenue, 
UidtfiM, Wew? Je)u>ey 07090. - AltoAnativu to the u^ual 
Home EcjShop couasu t^hich elbninate szx steAeotyping. 

PenMylva-nia>u> fo^i Women '4 Rights. Education Task To^ice. 
21 & Chutmxt StAeU, lancjostoA, Pa. J 760 3. All aspects 
of sex dlsavoiiLnation in Pennsylvanian schools. Text-book 
monitontng project. Kit on fighJUng sexism U,n the schools 
— ''Self Study Guide to Sexxsm in the SchooU." 

W^^^tbidz Wcir^^en's CornnUtez, P.O. Sox 24V20, Vyiltagc StoXion, 
Los Angelu, Calif. 90024. Pubtuhed a memonandum, "Sex 
StoAeotypu in tiie Classroom" in tiie laJUl of 1971 foK 
distAibution to school authoKitiu. PKepantng a guide fo^i 
author, editO'U and textbook review committer; collecting 
fiepohjU of instance of sex di^cAJjnination (involving boys 
as vooXl as gi^l^) in CoJUfofinta; pfiepantng a statement on 
tfie subject of sex clianneltng in public schools. 

WoodicoAd fmCnuts. B^ett Vuolo. 305 Sth Avenue, Bnr, Mjn, 
iW Jjfw. Analysis of the cuA/iiculum of Woodm/id School in 
Brooklyn, a pa/ient-teachen. coopehxitive; suggestion fievision 
of pi^ent. cuAAAMulum; iftitiation and implmentation of 
. ^efoms. 
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Women on Wo^cU and Jmagu, P.O. Box 2163, PnxnceXon, NJ. 0S540. 
Study 0^5 tkz content and e/^iJecti Oj^ ipn^ntad mtdla on (ihlZd/itn. 



Women*<6 Action Aitiancz, 200 Pa/ik Auenae, Neiv Vo^k, UV, CommWttd 
on ^zy^-'btn^zQtupinQ in tz^tbootb i{)itZ 6QAv2. a6 a gcnoAol 
cZza/Unghou6e o^ in{^ouna^tion on att qKoup6 engaged in 6udi 
JS^tudiu li^itt avuxnge pfiog^am and aid-gfiowp'b loi^king to 
uTiptment cu/iA.icuZum %e^o^*on6. 

The Year's Work in Women's Studies y Women '4 CenteA, BoAna/id 

CotZege, Wci<? Vo^xk, hJV 10027. ^ieponX^ on activltiu in icomen'4 
6tudieyb, inciuding not onlij ^chotaAly ^uea/ich but cJU>o 
innovative pxoject6. An annuaZ ^ound-up to begin ^ubZicaHon 
Samne/i 1972. 

Sex Role Concepts: An Annotated Bibliography y 6a6^ne64 and 

PjXq^e^6ionaZ Women* 6 Vo\jidation. 2012 Ha66achu6etX6 Ave*, l^OJ., 
Uaikington, VC 20036. 

A6tin, Helen S., hiancy Sunieioick and Su^an Vioeck* -Women: A 

Bibliography on Their Education and Careers. Human SeAvice' 
^ P'ie^5-6, 4301 Connecticut Ave. , MW,, li^a6liLngton, VC . 1972. $5.95. 

ClsleA. Lucitida. Women: A Bibliogravhu . 102 W. SOtii StAeet:; 
Neio Vo^k m 10024, 25i. 

HoAM^on, BoAba/ui Gni,zzuti. Unlearning the Lie: Sexism in 
School, livcnjiight. 1973. $6.95. 

A bZaepAint jjo'i action fc^x 6diooJU and poAentA i^ho reject 
6e)ci6rn in education; developed by tiie 4 ex ^otc6 cormittee at 
the i^JoodiooAd School iri Bn.ookZyn, N.V. 

}iendenhall, Janice ied.) Films on the Women's lavement. O^^ice 
0^ Civil Rights, GeneAol SeAvice^ AdmintstAotion, Wa6htngtcn, 
VC 20405.' Single copies i^^ee. 
.T/tc5 a vcAu compfiehen&ive lUtp{^ £ilm dealing ivith 
voAioiHi a^pect6*o^ ii)omen'6 tivu o^x the Women'^ *}iovmcnt^ 
P^ovidu a lutde detection {^on. a voAiety oi audiences. ^ Tfti6 
li6t i6 updated ituioje a ^eoA. 

WheeZeA, Helen. *Womanhood Media: Current Resources About Women. 
The ScoAecAoto P^c66, Box 656, h\etuchen, hi. J. $7.50. 
An annotated gutd<^ to 6ouAce mateAijil on tiie ivcmen'4 movment, 
^including in^onwatioyi on ptint and nonpAint medixi oKganization^ 



